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Foreword

It is my privilege to write a foreword to a well substantiated, sensitive and thought-provoking study conducted by
Agrasar titled ‘Choking Childhood - School Corporal Punishment: The Everyday Violence Faced by Disadvantaged
Children in India’. It provides insights into how corporal punishment on poor children is exercised by the school
teachers with impunity, day in and day out and even multiple times during the day. In focusing on children from
marginalised communities, children of "migrant" parents and the first-generation learners, it shows how insensitive
the schools are particularly to children from vulnerable socio-economic background. Further the study finds
gender specific forms of punishment where ‘girls experience sexist verbal abuse related to their age, weight,
appearance and marriage prospects’. The study shows that, instead of being sensitive to the existential reality of the
poor children and their family circumstances, school teachers further discriminate them. This results in insult and
humiliation, instilling fear in children leaving a life-long scar.

Although there is a legal ban on corporal punishment, children are subject to violence without exception. The
education system allows teachers to break the law and get away. Violence on children gets normalised. The study
demonstrates that most parents approve of corporal punishment in schools and repeat the violence at home when
they find out that their children were punished in school. Children remain silent and do not share their experience
of corporal punishment. In the long run there is a risk of children who are victims of violence becoming
perpetrators of violence. Such an act of violence is condoned because of an absence of social norm that respects
children especially of the poor. Through this study Agrasar hopes to motivate parents, teachers and the community
to respect children, in ending violence on children once and for all.

Schools must make every effort to see that the culture of violence on children is replaced with a culture of non-
violence. Positive discipline that emphasises interaction with children, respecting them and not punishing them is
seen as a way out. I consider that the word ‘discipline’ is still within the bounds of a structure of authority of the
teacher of the child. There is an undercurrent of acceptance that children need to be disciplined. This again
positions the teacher and the child in an unequal relationship. It is important that the vocabulary used in this
context changes to express equality in relationship. Thus, a more apt concept is the use of ‘positive engagement’ of
the teacher with the children in which from a position of power and authority the school teacher plays a role of a
mentor and a guide. The liberty to treat children with authority by the adults comes from the understanding that
children are less than adults and that the adults have a duty as well as a responsibility to control and discipline
children. This happens even in a family situation. Punishing a child is seen as parental responsibility very much like
in the context of the school. Thus, the act of violence and exercise of power of the adult over the child is viewed as
being in the best interest of the child. Having no options children accept this as a reality and learn to live with it.

The challenge is really in protecting children and making them feel secure and at the same time enhancing the
quality of relationship between the adult and the child. Indeed, a culture of empathy and non-violence should
govern the relationship between adults and children in a cultured society. Practicing non-violence as a highest
form of culture begins with seeing children as children. It is necessary for adults to behave with them in a manner
that they are not subject to violence and hurt of any kind. In a way fostering such a culture will develop adults as
responsible adults who would in turn be vigilant and question those that are breaking the norms of respecting
childhood. In so doing inculcate the values of non-violence in children; adults cannot preach non-violence when
perpetrating violence. What is required therefore is to build skills of school teachers, care givers and adults at large
to engage with children as equals, listen to them and address their concerns in a manner that does not hurt or
humiliate them. The world of adults must acquire the unique capabilities to pay special attention to have children’s
opinions heard and respect the dignity and rights of every child in every circumstance. This study stands for values
of non-violence, equality and justice that is integral to childhood and protection of children’s right.

Shantha Sinha
Former Chairperson, National Commission for Protection of Child Rights (NCPCR)
2 November 2018



The Beginning
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It was April 2017 and we, at Agrasar, were in celebration mode with admissions of our "out-of-school” children in a
government school. It was the first batch of our children who were mainstreamed after being taught through a
bridge course.
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In my effort to "behave like a CEO" amidst that feeling of “failure”, I asked with a straight face - “Why? What did
they do?”. Idid not hear any response. I myself realized in that moment, "a why" does not matter. What matters is
that the children are being beaten up daily. Every single day.

I was shattered. We get the children admitted into schools with so much hope, and, this is what they get in return.
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become quite evident to us by then that corporal punishment is common in many of the government schools of
Gurugram, and throughout India.

We straightaway started fighting this hazard for the future of our nation. Our children. We decided to conduct a
research to educate ourselves to more effectively engage with this problem. And, then we decided to

publish the report as well, so that all stakeholders can learn, and come together in solidarity to eliminate corporal
punishment from schools of India and worldwide.
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And, that's why we thoughtfully titled this movement as- “Kaagaz ki Kashti” -a/2/ @ E 2>26>2 62N+ & i 60

Many of us are now building up the ~ 260>(boat) piece by piece. Our journey has begun from National Capital
Region of India, but our vision is to play a key role in universally eliminating the phenomenon of school corporal
punishment. We work with students, who need to be made aware of their rights and how to build effective
relationships with parents, peers and teachers; parents, who need to be sensitised to positively influence their
children's performance at schools; teachers, who need to be trained in positively managing their classrooms;
Policy-makers, who should be encouraged to support the implementation of relevant guidelines, as well as the
wider public, who must debate our social norms and perceptions around violence against children.

Our success lies in building up strong partnerships, locally, nationally and globally, for synergistically and
systematically dealing with this menace.

Sincerely,
Prerit Rana
Co-Founder & CEO, Agrasar
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Introduction

Corporal punishment as a form of violence against children is currently a non-issue, given that the public

debate for the past years has been gravitating around child sexual abuse or child trafficking. Violence against
children is on the rise, both globally and in India, where accounts of unfathomable atrocities continue to be part
of our daily news. With this report, Agrasar seeks to initiate debate on one of the most epidemic forms of violence
against children that has kept away from the limelight: school corporal punishment.

Agrasar started its work in this area in November 2017, after some of the children whom we had mainstreamed into
government schools, came back to our Education centres, insisting that they would never return to school because
they were beaten by their teachers every day. This incident made Agrasar launch an initiative to eliminate school
corporal punishment, part of which is to understand the drivers behind the practice from a systems perspective,
and find appropriate leverage for change. There is a remarkable research gap in India as to why teachers and
parents continue to use corporal punishment, despite its legal ban in schools.

There have been a few larger studies looking into the scale of the problem, but very little is understood about
what factors put children at risk to be physically and mentally abused by teachers. This report presents insight into
how and why underprivileged children in Gurugram experience corporal punishment in school. Our findings are
derived from quantitative and qualitative research in local communities comprising of people who have migrated
here, involving 29 children in a role play, personal interviews with 26 children, previously transcribed interviews
with 14 children, three focus group discussion and one seasonal calendar exercise with 29 parents in total, and
informal group interview with 12 teachers from two different government schools. To estimate the scale of the
problem in Gurugram, we also surveyed 521 children and 100 parents sampled randomly.

The first chapter briefly explains our research methodology, with more details in the Annex, and provides
background information on school corporal punishment in India, including a discussion of the terminology, the
magnitude of the problem, the legal prohibition, why it prevails in our classrooms, and how it affects children and
our society.

The second chapter looks into how and why socio-economically disadvantaged children experience corporal
punishment. First, it presents our findings on how often and in what forms they are corporally punished at school,
as well as the role of parents. We found that marginalised children are punished by teachers across all ages, with
younger children more likely in the form of physical punishment and older children facing relatively more verbal
abuse. They experience both “mild” and severe forms of physical abuse and mental harassment on a daily basis,
which is significantly more frequent than the average. Most teachers mete out corporal punishment on their
students in ritualised forms, but some use brutal and cruel forms of violence. While there are gender-specific
forms of punishment, our research found little difference between girls and boys in lower primary school, whilst in
upper primary school boys receive more physical punishment than girls. Almost all parents approve of school
corporal punishment and use it at home. The large majority of parents beat their children when they find out that
they were punished at school.

Chapter two then examines four risk factors that make disadvantaged children vulnerable to corporal
punishment by teachers. Due to their low-income parents lack the financial and socio-emotional resources and
knowledge to support their children’s education. Family situations are often vulnerable and children spend the day
largely unsupervised. This contributes to their inability to complete homework, which is one of the main reasons
why they are punished at school.

In addition, "migrant" background puts children at risk of corporal punishment at school. Frequent absence from
school, prejudice and discrimination by teachers, and the inability of government school teachers and parents to
maintain a constructive working relationship are the main contributing factors here.



Also, government schools are a risk factor. Challenging working conditions, lack of professional conduct among
teachers, absent school governance and inadequate teacher training, make them an environment that fosters
violence against children, which puts deprived children at risk to experience corporal punishment.

Our social norms are enablers for the practice of corporal punishment. Despite paying lip service that “children
are our future”, our society shows an utter disregard for children as human beings whose inviolable rights must be
respected by everyone. Our social conventions justify physical and mental abuse of minors, if carried out by family
members or teachers under the pretext of punishment. We generally view children as “mischievous” creatures who
“need to be broken for their betterment.” Especially children from lower classes are considered unworthy of
humane treatment and as victims of violence they are ignored and stigmatised.

Chapter two also presents our findings on how corporal punishment by teachers makes children feel. Decades

of academic and clinical research all over the world have produced a large body of evidence on the negative long-
term consequences for children’s physical and mental health. Our aim is not to add to this, but to make our readers
aware how children feel about corporal punishment. It makes them ashamed of themselves and scared of school. It
undermines trusted relationships with teachers and parents, which makes children more vulnerable for other
forms of abuse. Although children dislike corporal punishment, they are taught to accept it and internalise violence
as an acceptable social behaviour, which leads to perpetuation of the vicious cycle of violence in India.

Our findings are as much saddening as they are unsurprising. Corporal punishment, like any other form of
violence, is harmful for children and sustains the violence that is plaguing our country. The evidence for its
negative effects lays right in front of us, but as a society we have chosen to ignore it. Agrasar seeks to change this
and initiate debate on the topic, with the aim to make people recognise corporal punishment as a problem.

Therefore, the third chapter of this report outlines Agrasar’s initiative "Kaagaz Ki Kashti" to eliminate corporal
punishment from the schools of India. Our work focuses on six areas: 1. We seek to empower teachers and
students to move to alternative, non-violent classroom management techniques and improve their relationships, 2.
through our community awareness program we educate parents about the negative effects of corporal
punishment and how they can support their children's education without violent means, 3. our research and
analysis contributes to a better understanding of the practice and its drivers, 4. raising awareness, 5. encouraging
parents and teachers to improve the functioning of their schools through School Management Committees, and 6.
facilitating the implementation of relevant policy guidelines in schools.

This report has been a team effort over the past year, during which we have received support from our entire
team, numerous volunteers and interns. Most of all, we are eternally grateful to the children and parents in "our”
communities for opening their houses and hearts for us and sharing their experience. They have earned our
special thanks for being our constant source of inspiration and motivation.



Executive Summary

Corporal punishment is an epidemic form of violence against children that is widely not recognised as such in our
society. Very little has been done to understand why it prevails in our homes and in our schools, despite the latter
being illegal. A decade ago, the government conducted two larger studies to assess the magnitude of the problem,
but there has been no systematic or large-scale research to identify the factors that put children at risk. Our
report addresses this gap and provides detailed insight into the drivers behind school corporal punishment in
Gurugram’s disadvantaged communities, explaining how and why their children experience punishment at school.
Our findings are derived from quantitative and qualitative research, including a survey among 521 children and 100
parents, a role play involving 29 children, three focus group discussions and one seasonal calendar exercise with 29
parents, and semi-structured interviews with 40 children and 12 teachers from two government schools. While the
report describes the situation in Gurugram, its conclusions can be applied to marginalised low-income
communities elsewhere in India.

Physical punishment and mental harassment of students by their teachers has been outlawed in India by at least
fifteen legal and regulatory policies, notably the UN Child Rights Convention, of which India is a signatory since
1992, and the Right of Children to Free and Compulsory Education (RTE) Act 2009. However, despite its legal ban
the practice of school corporal punishment remains pervasive. According to government data, at least 65% of
children are physically punished by teachers. Counting also mental harassment, the National Commission for
Protection of Child Rights found that 99.9% of children experience corporal punishment at school.*

Age - Older children are usually less likely to experience corporal punishment. However, disadvantaged children
face it to similar extent across all ages, though in different forms.

Frequency - 80 to 100% of underprivileged children are corporally punished by teachers. For many of them it is a
daily routine in government schools, even several times per day. In some schools, 88% of students are regularly
beaten, up to three times per week, while in others "only" around 30%.

Forms - Disadvantaged children experience both “mild” and severe forms of physical punishment as well as verbal
harassment referring to their “bad upbringing.”

Gender - There are gender-specific forms of punishment and girls experience sexist verbal abuse related to their
age, weight, appearance and marriage prospects. While in lower primary school boys and girls are beaten with
similar extent and frequency, boys in upper primary school receive more physical punishment than girls.

Teachers - Most teachers use corporal punishment out of routine and in ritualised forms, for example when they
hit students on their knuckles for incomplete homework. But every school appears to have one or two notorious
teachers who subject children to brutal and cruel forms of violence. There are also a few teachers who do not use
corporal punishment at all.

Parents - Almost all parents (91%) approve of school corporal punishment and 74% admit that they use it at
home. The large majority (70% ) punish their children when they find out that their children were beaten by
teachers at school.
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Our research has identified four major risk factors that put marginalised children are at a higher risk to
experience physical and mental abuse by their school teachers:

Low income - Parents on low income are without the financial and emotional resources to provide their children
with good education. They work long hours in the informal sector, are unavailable to their children and cannot
afford better schools for them. These parents are often not educated and lack the knowledge, time and emotional
resources to support their children’s education. This manifests in the children’s inability to complete homework
which is the number one reason to receive corporal punishment at school.

“Migrant” background - Children of rural labourers who have migrated to cities often struggle to articulate
themselves through proper language and are frequently absent from school. They face social stigma and
prejudice for being a “migrant” and are discriminated against by teachers and the local community. Often,
teachers do not deem children from weak socio-economic background or lower castes worthy of education and
humane treatment, and they are not able to maintain a constructive working relationship with the parents.

Government schools foster an environment that puts children at risk to experience violence - Insufficient
infrastructure and challenging working conditions lead to enormous frustration among teachers. They rarely
show awareness for professional conduct which could prevent them from taking out their anger on children.
Behaviour towards students largely depends on individual attitudes of teachers, not on professional ethics.
Teachers also lack professional training to use alternative discipline methods and to support children in their
learning process. Inadequate school governance, in particular non-existent procedures to deal with teacher
misconduct and to enforce the legal ban of school corporal punishment, allow teachers to “get away.”

Our social norms and culture of disregard for children - Despite paying lip service that “children are our future”,
our society shows an utter disregard for children as human beings with inviolable rights. Popular myths,
misperceptions about its effectiveness, and our social norms justify the physical and mental abuse of children, as
long as it comes under the pretext or intent to “punish.” Children are viewed as property of their parents and as
“mischievous” creatures who “need to be broken for their betterment.” Both parents and teachers have
unrealistic expectations in children and punish them for normal child-like behaviour. Especially children from
lower classes of society are considered unworthy of humane treatment, and are shamed and ignored as victims of
violence.

A vast body of research has proven the negative effects of corporal punishment on children’s physical and
mental health, their behaviour and education, and society at large. The evidence for the negative long-term
impacts is compelling and leaves no doubt that corporal punishment is bad for children. The objective of our
research was not to add to this comprehensive body of research, but to highlight how corporal punishment makes
children feel and how they view the matter. The findings are deeply unsettling.



Fear, humiliation and shame - Corporal punishment makes children feel humiliated and ashamed of themselves,
to the point where they would not admit to it, but say that “the other kids” have received it. It instills fear in
children and makes them afraid of school and develop negative associations with school and education.

Broken relationships with teachers and parents - Corporal punishment undermines healthy and trusted
relationships of children with their parents and teachers. Out of fear to be punished, only 12% always tell their
parents about beatings at school. When children stop sharing negative experiences with their parents, it adds to
the “culture of silence” around violence and makes them vulnerable to fall prey to other forms of abuse.

Loss of natural instincts and moral compass - Children do not like corporal punishment and the majority (53%)
wants it to stop completely. But they are told by adults that it was good for them, leading them to distrust their
natural instincts and their own ideas about right and wrong. This makes young people internalise violence as
acceptable social behaviour and thus more likely to become violent adolescents and adults, which feeds into the
vicious cycle of violence in India.

Corporal punishment is epidemic and socially acceptable violence against children, perpetuating the brutality
and cruelty against certain groups in our society, especially women and children. Given that school corporal
punishment in India is illegal under numerous legal and regulatory frameworks, there is no need to lobby for policy
or legal change. Instead, we need to challenge the social norms that enable its continuation and, in doing so,
enforce our laws on the ground. To this end, Agrasar has launched Kaagaz Ki Kashti in solidarity with efforts to
eliminate school corporal punishment. “Kaagaz Ki Kashti” means “paper boat,” like the ones we used to float
during our own childhood. Paper boats illustrate how fragile and vulnerable children can be if they are mistreated
and disrespected, but they are also a symbol for hope. The objectives of this initiative are to work with teachers,
parents and children in their communities to educate them about corporal punishment and its negative effects,
and enable them to adopt non-violent positive discipline methods. In addition, we seek to raise awareness for the
problem among the wider public, initiate debate and create momentum for sustainable long-term social change.

ABOUT AGRASAR
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Chapter 1
Research Methodology

This report highlights the experiences of Gurugram’s disadvantaged children with school corporal punishment, and
the risk factors that make them vulnerable. In our survey among 521 children, 80% said they are punished at
school and the responses in our interview sample suggest that this number is closer 100%. A few larger studies*
have thoroughly described the magnitude of school corporal punishment in India, and smaller research projects
have assessed the patterns of school corporal punishment in certain geographies.** However there has been no
systematic research on the drivers behind it, nor why and how different groups of children are affected. This report
makes a first move towards filling this knowledge gap, by analysing the form and the drivers behind school corporal
punishment of marginalised children in Gurugram. In addition, our insight wants to initiate debate on the practice
of school corporal punishment in the wider context of violence in India. Corporal punishment, especially in
communities that struggle for mere survival on a daily basis, is usually not perceived as "the biggest problem." We
seek to point out that this perception is mistaken and school corporal punishment as a form of violence against
children should be a matter of huge concern for every community, however deprived or affluent, and for our
society at large.

We have conducted our quantitative and qualitative research in
semi-urban communities in Gurugram, with whom we have ;| GSH? GA H SYVHBEXE X \SYKL
existing trusted relationships through our community-based HMOI M RXUYERXMEXMI ERH
centres. Our data was collected from 29 children participating in a
role play, a survey among 521 children and 100 parents, personal
interviews with 26 children, previously transcribed interviews M WEGL RZSERK LMV R
with 14 children, three focus group discussion and one seasonal X1 NTEV RAVERH KSZI \RQ | RX
calendar exercise with 29 parents in total, and informal group VA_SSPA EGLI WIR , YWK\MEQ

interview with 12 teachers from two different government schools.

UYERPEMI QI X.SHWSJIVEGHP

Our research is investigating school corporal punishment which is a form of violence against children, inflicted
upon them by people who are in a position of authority, respect and trust. Working with children who have been
subjected to violence is difficult, and our researchers were cautious to collect data in line with best practice
standards for such sensitive settings. This included that our field team was open and transparent with the children
and their parents about the purpose of our research, i.e. to gather their experiences and views on corporal
punishment, and obtained their informed consent to be interviewed. We assured all our interviewees that their
personal data will be treated confidentially. Our choices from the variety of qualitative research formats were
restricted to face-to-face activities with both the children and their parents. Due to the low quality of education
that they have received, their ability to understand questionnaires, and to read and write are limited. Therefore we
chose role play, personal and group interviews and focus group discussions that enabled us to collect "verbal data."

Reflecting on the teacher-student role play activity followed by a debrief with the children, we have concluded
that this format entails difficulty. Involving children in an exercise that depicts a violent situation in a "fun" way
may re-traumatise victimised children or normalise violence. We have concluded that, if we continue to use role
plays for qualitative research purposes, we will use a scenario that is not directly linked to classroom situations.
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From a data quality and data purity perspective it has proven difficult for our research staff to collect data
from children, without providing them with any advice on how to deal with stress and emotions in relation to
corporal punishment, especially when the child’s need was obvious and easy to satisfy. For example, a child was
reporting that homework would be easier to complete with a guide book which he could not afford. Our
interviewer suggested that he could make a less expensive photocopy of the guide book*, for which the boy was
very grateful. In cases like this, where a simple suggestion can ease a child’s struggle, but may compromise the
quality of data, we will always decide against data purity and in favour of making a difference in a child’s life,
however small, because our main interest is to empower and support children.

4 YWV WEVGL SJJ WWZERYEFR MRVMLXNDS X1 TRMLXSIHMWEHZERXEKI H GLMHV R FYXW WA Q EXG
ERH BE\KI WEER V W EVAL SR GSWTS\VEPTYRMLQ | RXMRI G W]

This report cannot fill the research gap that exists with regard to school corporal punishment, nor can it provide a
systematic and comprehensive view of all groups of disadvantaged children in India that face higher risk to
experience this type of violence. However, it does provide insight into disadvantaged children in the geography
of Gurugram. Here we now have a more differentiated view on the practice and drivers behind corporal
punishment, the attitudes of the children affected, their parents and of teachers. This gives us indication as to
what mechanisms may drive the continued use of corporal punishment more generally or at

least in similar settings, and particularly, what are the risk factors that make certain groups of children more
vulnerable than others.

Given that the same mechanisms of economic deprivation and social exclusion are at work, the findings of our
report apply to disadvantaged children elsewhere in India.

With an in-depth understanding of the practice and drivers of corporal punishment in disadvantaged communities
in Gurugram we are better equipped to identify similar correlations in other settings, provided that caution is
applied when generalising from specific findings. We are also able to determine more effective and targeted
responses, provide relief to affected communities and to design incentives for teachers to use alternative
methods.
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Chapter 1

School Corporal Punishment in India

Indian law does not set out a statutory definition of corporal punishment, but several legal acts and policy
documents provide an indicative view on what actions towards children count as corporal punishment. According
to The Right of Children to Free and Compulsory Education (RTE) Act 2009 and the Guidelines by the National
Commission for Protection of Child Rights 2012, it can occur either as physical punishment that “causes pain,
hurt/injury and discomfort to a child, however light”, or as mental harassment, understood as “non-physical
treatment that is detrimental to the academic and psychological well-being of a child.” Mental harassment includes
discrimination in form of teachers’ “prejudiced views and behaviour towards any child” based on caste, gender,
occupation or region, payment of fines, or status of a disadvantaged group. India’s child rights watchdog, the
National Commission for Protection of Child Rights (NCPCR) also includes “all forms of sexual abuse as per the
Protection of Children Against Sexual Offences Act 2012”, but has failed to specify more details.

Physical punishment of children, whether brutal beating or “harmless little smacks”, is always an act of violence
since there is no threshold condition for violence. Even the “lightest” and “mildest” forms of physical coercion
inflicted upon children are violence, regardless of the degree of pain. Given that mental harassment has equally
intense and devastating impacts on a child’s health and wellbeing, it is correctly described as emotional or verbal
violence. Consequently, corporal punishment by school teachers, in form of mental harassment or physical
punishment, constitutes an act of violence against children, that is disguised by the pretext of punishment and
committed by people entrusted not only with our children's education but also with their safety and wellbeing.

Forms of school corporal punishment

5-= (&1
593. -2*38

2*38&1
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"Mild" punishment

Slapping, hitting the knuckles,
pulling hair or ears

"Slow learner”, "good for nothing", "you

are worthless", "you will never learn"

Severe physical force

Beating on the back or with a stick,
caning, punching

Stress positions

\ C2i 2 standing with hands raised or
in the sun, denial of bathroom visit

Excessive sport

Running laps around the school
yard, sit ups

1

"I will tell your parents", "The headmaster
will cancel your bus service"

"Donkey", "Chudail", "Mandbuddhi",
"Jaahil", "Pagal”, "Nalayak"

"Badjaat", "Kanjar", "Aadiwasi",
"Haraamee", "Sala"



India is among 128 countries worldwide that legally prohibit school teachers from corporally punishing their
students. In 1992, India acceded to the United Nations (UN) Convention of Rights of the Child 1989 that bans
school corporal punishment and requires the government under article 28(2) to ensure that “school discipline is
administered in a manner consistent with the child's human dignity.” In 2001, the UN Committee of the Rights of
the Child emphasised that “children do not lose their human rights by virtue of passing through the school gates.
(...) the use of corporal punishment does not respect the inherent dignity of the child nor the strict limits on school
discipline.” The Committee added that both physical punishment and non-physical forms of punishment are cruel
and degrading and therefore violate children’s human rights as protected by the UN Convention. In addition,
Sustainable Development Goal 16.2 demands to end "all forms of violence against and torture of children."

In 2000, the Delhi High Court concurred when it decided that under Article 21 of the Indian Constitution, which
guarantees a life of dignity free from cruelty and physical violence, “corporal punishment is not keeping with
child's dignity. Besides, it is cruel to subject the child to physical violence in school in the name of discipline or
education. (...) Subjecting the child to corporal punishment for reforming him cannot be part of education.”

The ban of corporal punishment from schools has not only been established by constitutional law, but also at least
fifteen statutory legal instruments or regulatory policies, notably the Right of Children to Free and Compulsory
Education (RTE) Act 2009, which determines that “(n)o child shall be subjected to physical punishment or mental
harassment.” In 2012, the National Commission for Protection of Child Rights (NCPCR) issued specific Guidelines
for Eliminating Corporal Punishment in Schools that provide not only comprehensive information on corporal
punishment and its negative impact on children, but also guidance for teachers to use alternative, non-violent
methods for maintaining classroom discipline.

While corporal punishment is banned from India’s educational sector, it is not fully prohibited or remains legal in
a number of other settings, such as in the alternative care or justice system and in the family home. It is also not
necessarily a criminal offence as the Indian Penal Code can grant immunity to a person causing “hurt” to a child, if
the act is “done in good faith, not intending to cause harm, and by consent whether expressed or

implied,” although the Gujarat High Court in 2008 rejected this view with regard to school corporal punishment.

News headlines suggest that if teachers are booked for corporal punishment of their students, they are usually
charged for “voluntarily causing hurt” under section 323 of the Indian Penal Code. However, this does not mean
that teachers are consistently prosecuted. Quite the opposite is true, given that cases featured in the news
indicate that the enforcement of laws and guidelines is highly dependent on school managements, parents'
persistence and police officers' goodwill. It can be safely assumed that the overwhelming majority of incidents is
not taken to the police at all.
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The legal ban of school corporal punishment

Some offences, for example putting “any inedible
or obnoxious substance into the mouth” can be
used to prosecute school corporal punishment

inflicted upon a scheduled caste/ tribal child

“Corporal punishment is not keeping with child's
dignity. Besides, it is cruel to subject the child to
physical violence in school in the name of
discipline or education. (...) Subjecting the child to
corporal punishment for reforming him cannot be
part of education”

Establishes the objective “to prohibit and
eliminate corporal punishment in all schools and
learning facilities”

Issues“Guidelines for Eliminating Corporal
Punishment in Schools”

“Any person in charge of or employed in a child
care institution who subjects a child to corporal
punishment with the aim of disciplining the child
shall be liable, on the first conviction, to a fine of
ten thousand rupees, and for every subsequent
offence, shall be liable for imprisonment”

The Central Board for Secondary Education
(CBSE) and Haryana government reinforce the
right of children to study in an environment “free
from any form of physical or emotional abuse or
harassment”

“Corporal punishment will be firmly excluded from
the educational system”

The government must ensure “that school discipline
is administered in a manner consistent with the
child’s human dignity” and “no child shall be
subjected to torture or other cruel, inhuman or
degrading treatment or punishment”

Sets out that “All children have a right to be
protected against neglect, maltreatment, injury,
trafficking, sexual and physical abuse of all kinds,
corporal punishment, torture, exploitation, violence
and degrading treatment”

“No child shall be subjected to physical punishment
or mental harassment”

Requires the government to "ensure no child is
subjected to any physical punishment or mental
harassment”

“Corporal punishment amounts to abuse and
militates against the freedom and dignity of a child”

“No child is subjected to physical or mental
harassment or any form of corporal punishment”

States in its Safety Manual that “corporal or any
form of physical punishment is banned in schools
and attracts penal action”

The Indian Penal Code (IPC) is inconsistent with regard to school corporal punishment. On the one hand
corporal punishment constitutes an offence such as “Section 323: Voluntarily causing hurt”, while on the
other hand the IPC grants immunity to a person causing hurt to a child if the act is “done in good faith, not
intending to cause harm, and by consent whether expressed or implied.” However, in 2008, the Gujarat
High Court ruled that the exemption in IPC cannot be used to justify school corporal punishment
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Although our laws and policies clearly establish a legal ban of corporal punishment in classrooms, enforcement on
the ground is poor, with the result that the large majority of school children are subjected to physical or verbal
violence by their teachers on a regular basis. There are recurring reports on physical punishment in newspapers
as well as highly disturbing video footage in social media. They only show us the proverbial tip of the iceberg, with
the most extreme and severe cases of violence visible, but they do not account for the full picture.

To shed light on the underwater part of the iceberg, ten

&GGSVHRK XS KSZI \RQ | RXHEXE years ago, in the first nationwide study on child abuse in
he hi f India, Dr Loveleen Kack h
SIA MM RI\TI WIRG the 1§t?ry of India, Dr Love eer? acker and her team at
the Ministry for Women and Child Development (MWCD)
COSVTSVEPTYRWMLQ | RXEXVEL SSP found that 65% of children are physically punished by
ERH EM FIEXRF] X1 M school teachers. It should be noted that this number

X EQLI W( LMHM REV TYRMLI H captures only physical punishment but not the extent of
JSV JENMYM W\SSX H IR XLI M[ | EO mental harassment in schools. The National Commission

for Protection of Child Rights (NCPCR) found that 99.9%,
| GSRSQ b FEGK\SYRH ERH JSV

of students experience corporal punishment of both
RSWQEPGLMH R@I FI LEZYV forms, and the Young Lives Study 2015 that more than half

of our children see or experience it on a daily basis.

Government data suggests that there is little difference between boys and girls, and between public and private
schools. This data, however, is a decade old and anecdotal evidence and some smaller regional studies

suggest that nowadays corporal punishment in private schools manifests predominantly in the form of verbal
harassment. A reason could be that, due to the commercialisation of the education sector, parents are entitled to
make demands on teachers’ conduct and the management of the school.

The available data on how children experience school corporal punishment across different ages does not show a
uniform picture. The Young Lives Study 2015 indicated that younger children between the age of 8 and 9 are
significantly more affected (78%) than children aged 15 years (34%), while NCPCR data from 2009 /10 found almost
no difference between 3-year old and 17-year old children.

The same NCPCR study has shown that teachers punish children for two things: their weak socio-economic
background, or in other words: the poverty of their parents, and for behaving like children. For example, children
are punished when their parents fail to pay school fees - a scenario that has recently urged the NCPCR to direct
private schools to refrain from this practice. Students also receive punishment if they are absent from school or
wearing dirty uniforms. Such “offences” are in fact not academic failures of the child but resulting from the socio-
economic condition of the family. In addition, teachers punish students for displaying age-appropriate child-like
behaviours, such as laughing, talking, having fun, playing and asking questions.
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Corporal punishment is epidemic in our classrooms

TN

Nation-wide study Study by India's
by the government child rights
in 2007 watchdog in 2009

The majority of
India's children is
punished by their

teachers

Survey across 11 Of 8 year-olds

states by Childline according to Young
India in 2011 \/ Lives in 2015

Disadvantaged children suffer more

In our survey, 80% of the Our survey found that an average of 43% of
children said they are being children are beaten regularly, up to three
punished by teachers. However, times per week, by their teachers, but the
the responses in our interview of children in number varies greatly between schools. In
sample suggest that this number some schools are some schools, 88% of students are beaten
might be as high as 100% regularly beaten regularly, while in others "only" 30%

by their teachers

of children think
experience that being beaten up
school corporal with a reason is okay
punishment

The large majority of parents
do not only approve of corporal
punishment but also uses it at
home. 71% of children said they
are beaten up at home, while
74% of parents admit to it

Children are told by their teachers and
parents that corporal punishment with
"a good reason" is necessary. Most
children, however, do not like it,

and more than half of them want the
beating to stop completely

of parents approve
of school corporal

punishment
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The small number of reported events is in stark contrast to the magnitude of school corporal punishment. Only 195
cases in Delhi and 583 in Hyderabad were reported in 2014, indicating that most incidents of school corporal
punishment are not reported at all. This lack of enforcement is due to the prevailing social norms and individual
attitudes towards corporal punishment in our society, catalysed by insufficient school infrastructure, absent
governance, and significant knowledge and training gaps among teachers. Our social norms account for the fact
that despite enormous improvements in the socio-economic conditions in India, our classrooms still resemble
bygone centuries in which the use of corporal punishment prevails. It is still sanctioned by social conventions and
the misperception that punishment is effective to control children’s behaviour. In addition, distorted views

on cultural traditions, and religious and moral beliefs are used to justify corporal punishment.

Our society places strong focus on punishing

unwanted instead of rewarding desired behaviour in R .RHEWT EXNEVGL EPVBGVIN
children. This is also reflected in our authoritarian QLM REV FEKI R WI REW

status and students are in no position to question their T\STI'V] SIXIMTEM R LS GER
actions, and find themselves only on the receiving end HS EW)XLI] TR EW RSXEWMWYFN GW

of a one-way communication. In India’s patriarchal SIRZIBEFR LYQ ER WAL XM EXEM
society children are largely seen as property of their XSFI MWIG{HF] | ZI | SRI

parents who can do as they please, not as subjects of
- . MRGYHNWRK X1 MTEM RAWVERH X ECLI W
inviolable human rights that are to be respected by

everyone, including their parents and teachers.

school culture, in which teachers enjoy almost god-like

Children’s behaviour is often not seen as an age-appropriate response to their environment, but compared against
the same expectations as in adults, assuming that children are “small adults” with similar cognitive abilities to
assess the consequences of their actions. When they fail to meet such expectations, children are often seen as
“mischievous” or "mistakers"” who intentionally upset their parents or teachers. On top of that, teachers who are
from higher social background or caste than their students are often prejudiced against children from
disadvantaged communities and do not deem them worthy of education.

Low-income families face many overwhelming struggles that deplete parents' financial, time and emotional
resources to support their children, which undermines their ability to succeed at school. In the absence of support
services, the problems of such families turn into a vicious cycle with little chance of escape, leading teachers to
see their negative assumptions and prejudices confirmed.

The social norms and individual attitudes that prevail in India’s society are complemented by a number of
structural factors in the education sector that enable the use of corporal punishment by school teachers.
Especially government teachers have weak incentives to do a “good job” as their promotion is based on number of
years instead of performance, and principals may face repercussions in their career if they provide negative
feedback for teachers’ performance. The frustrating working conditions in government schools, such as insufficient
and under-resourced infrastructure and overcrowded noisy classrooms add to the problem. In many cases schools
lack appropriate governance to respond to disruptive student behaviour, teacher misconduct, violent incidents or
holding the school management accountable for violations of school safety standards.
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When incidents of corporal punishment require escalation to law enforcement, the social norms that justify such
violence against children are at work. Violence against children is often not recognised as such and regarded as a
“private matter” to be dealt with by the family. As a result, there are no standardised protocols that ensure an
effective and consistent response to school corporal punishment. Instead, official responses, if any, are irregular
and mainly driven by officials’ personal attitudes and willingness to file a complaint, often ignoring the legal and

regulatory provisions that mandate prosecution.

) MENTRRI MSIX R YRHI WYSSH EWE There are significant knowledge, education and
PO 1\ \GW SJVIHRK training gaps among teachers, parents, students and

QNP the society at large with regard to the negative effects
FI K UYMXERH SFI ] RKOLI X EGLT VWV of corporal punishment and alternative, non-violent

| EGL ERHI ZI ] GSQ Q ERH RSXEW methods to enforce discipline. India’s classrooms lack
X EGLNRK LM R X1 VOVRNVISVW B modern child development-appropriate pedagogy and
HMETIRRI ERH \l VT SRWAN, SV child-centred teaching methods. Teaching is mainly
Q EREKNRK X1 MS[ RFI LEZIBYV

based on chanting, repetition and memorising, instead

of conceptual understanding or creative imagination.

Negative reinforcement and punishment are perceived by teachers as effective methods to encourage their
students to study and maintain discipline, and are often applied with the best intentions and “for the betterment”
of students. Discipline is understood as a military-like exercise of sitting still, being quiet and obeying the
teacher’s each and every command, not as teaching children the skills for self-discipline and the responsibility for
managing their own behaviour. Public schools face a shortage of qualified teachers and reduced budgets.
Teachers are not provided with training on positive discipline methods, leaving them in a position where they
resort to “the old ways.” This is aggravated by the serious lack of human and child rights education in our society,
as a result of which violence against children and violations of their human rights are not acknowledged as such,
let alone addressed. There is also a broader lack of awareness for the severe consequences of violence against
children, including allegedly “mild” forms such as corporal punishment.

Academic and clinical research, conducted by medical practitioners, child development experts, public health
professionals and social scientists all over the world during the past five decades, has proven that any form of
corporal punishment, including scolding and “mild” forms of physical force, is harmful to children. The
overwhelming evidence leaves no room for doubt that corporal punishment by teachers undermines the
wellbeing and education of children, and their ability to become functional and successful adults in later life.
Corporal punishment can cause toxic stress in children which can lead to an alteration of their brain structure
during early childhood that negatively affects their cognitive and language abilities, socio-emotional development,
and mental health. It can result in severe physical injuries with severe long-term effects on children, such as head
trauma, visual, motor, hearing and cognitive impairments. Maltreatment during childhood also correlates with
adverse health outcomes and chronic diseases in adult life, e.g. heart disease, cancer, chronic lung disease, obesity
or high blood pressure. In addition, corporal punishment lowers the self-esteem of children and makes them more
likely to experience psychological disorders as young adults, such as depression, anxiety, eating disorders, and
suicide attempts. They are also at increased risk to endeavour other mental health problems including post-
traumatic stress disorder, learning and attention deficits, and memory difficulties.
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Effects on health and development of children

( SWISVEPTYRMLQ | RXLEWRS T\&ZI RTSVIMI SY>GSQ | W& FEWKI FSH] SJEGEHI Q \&
ERH GRRNGEPV W EVGL  LEWHI Q SRWREA H XL EXGSVISVEPTYRMLQ | RXQ EQ WGLMHV R
QSV M R XSI\TIWRGE Rl KEMI M TEGIWHYMRK X1 MGLMHLSSH ERH R FEX VR

¢ Severe injuries with long-term effects
¢ Changes to brain physiology
¢ Poor health & chronic diseases

Low self-esteem
e Anxiety and depression
e Eating disorders

e Suicide attempts

e Post-traumatic stress

¢ Learning and memory difficulties
e Attention deficits
¢ Permanent "fight-or-flight" mode leads to
limited receptiveness

Bullying

¢ Retaliation against teachers

e Anger management issues

¢ Criminal behaviour as juveniles and adults

¢ Smoking, vandalism, alcoholism and drug
abuse

¢ Violent partner relationships in adulthood

¢ Violent parenting of own children

S 6C 227 &000M0 E? N2 Rk 2 20620 EBé 2500 Q2>00GEE6 éw O BRi2+ 6B+R0 «+ ECR-1 E2 2 /C 60 O >+6/2 WRN
00X @620 €00 f O 082" 6360 2 2 N|20m >

18



Corporal punishment correlates with behavioural problems and delinquency during childhood and adolescence.
Children subjected to it are more likely to face problems such as alcoholism and drug abuse, display criminal
behaviour and commit violent crimes as adults. Bullying behaviour is associated with corporal punishment at
home and at school. Physical and emotional abuse by school teachers does not teach children how to manage
conflicts and frustration peacefully, which often makes them unable to maintain healthy intimate or parenting
relationships in adulthood.

Corporal punishment not only violates children’s human rights, but also puts their physical and mental wellbeing at
risk. It also undermines their education by lowering the quality of teaching, students' motivations and aspirations,
and the quality of educational outcomes. Punishment discourages children’s intellectual curiosity, their creativity
and explorative spirit to try new things. Instead, it leads to conformist behaviour that has the only objective to
avoid pain and stay under the teacher’s radar, which is the opposite of active involvement and participation in the
classroom. Reflexive aggression or withdrawal, which are frequent immediate response of children to corporal
punishment, reduces their capacity to absorb teaching content and makes it more difficult for the teacher to
manage the classroom.

The fear and stress caused by corporal punishment are
among the main reasons why children do not like going ( SWTSVEPTYRMLQ | RXHSI WRSXSRR

to school or suffer from school-phobia, in many cases ZIBREX. GLIHM RIAVLYQ ER ML XAERH
especially of secondary schools. Children who receive or TYXNLI MTL] VWEEPERH Q | RMEP
witness corporal punishment also have significantly [ | Bl MK EXMMO XERS YRHI \Q MBI W
lower academic scores, as was found by the Young Lives Y1 NI HYGEXSR F] FS[ | RK LI

2015. It is therefore ineffective as both a teaching and UYER SIX EGLRK Y| MQ SYIEXSRW
disciplining method and leads to a spiral of violence that

necessarily escalates. The time that teachers waste on ERH EWTNEXBRWERH XL UYER| SJ
scolding and beating children could in fact be spent on | HYGEABREPSY)GSQ | W

teaching children something useful.

leading to school dropout and low retention rates,

By hampering the education of children on a large scale, corporal punishment undermines the ability of India’s
educational sector to deliver the educational outcomes that are required by an aspiring and developing 21st
century economy. The extent of India’s current learning crisis has been recently described by the World Bank*:
80% of grade 2 students cannot read a single word of a short text. In rural areas, half of grade 5 students are not
able to solve “46 minus 17" nor fluently read “There were black clouds in the sky” in their local language. According
to the report, the picture is not much different in urban areas, for example in Delhi, students' learning levels lag
behind by three to four grades, while the gap widens even more over time for low-performing children. While this
sad state of affairs is not caused by corporal punishment alone, it makes clear that India’s schools need to change
their approaches and methodologies. Eliminating the practice of corporal punishment must be part of that change
process.

S¥ 2N 2 zxyEoVv32 =i > « G 608NCE> ®|2 60
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Corporal punishment is a destructive force in our society because it perpetuates the high level of violence in
India, especially against disadvantaged and vulnerable groups, notably women, children and members of lower
castes. Violence against children is not linked to income and can be found in rich and poor communities alike -
therefore we cannot assume that it will go away “naturally” with increasing economic prosperity. When they use
corporal punishment in their classrooms, teachers not only send children the message that it is okay to manage
frustration and conflicts in a violent way, but also make them accustomed to violence as a social norm.

Scolding or thrashing children does not provide students with any guidance on how to do better next time. It does
not communicate why an adult is not happy with a certain result or situation, what they expect instead and how
the child should act in order to meet their expectations. The only outcomes that children take away from corporal
punishment are disrespect, violence and the feeling of helplessness. They internalise these takeaways and replicate
them in their own behaviour towards others, adding not only to the growing extent of bullying among students,
but also to the spiralling violence in India and the increasing number of violent acts committed by children. If we
want to break that cycle, we need to teach our children how to navigate conflicts peacefully. The first step
necessary to this end is to lead by example and stop beating them.

Corporal punishment as a pervasive form of violence against children is not only detrimental to the well-being and
education of our children, but also generates a great cost for our society. Children who have been injured or
traumatised by corporal punishment, require medical treatment. Severe or long-term damages to the child’s
health, such as loss of vision and hearing or depression, will translate into costs for medical care, child welfare
services, and special needs education. While the monetary expense has to be borne by individual families, absent
public health care provision in India, there is still a cost for society. The financial resources spent on treatment
and welfare cannot be used for consuming other goods and services, therefore creating a loss for the economy.

In addition, the negative behavioural effects related to corporal punishment can increase criminal justice cost, by
requiring more resources for arresting juvenile delinquents, court proceedings and detention facilities. Children
who have suffered from violent teachers and low-quality education are less equipped to move up on the social
mobility ladder, provide for their families, break the cycle of poverty and deprivation and make a productive
contribution to society, which leads to significant productivity losses for the Indian economy. The lost benefits
that corporal punishment causes Indian society each year have been estimated by Plan International in 2010 to
rank somewhere between 1.5 and 7.4 billion US dollars.

While it is difficult to quantify and estimate such impacts,
8LI FSVKFI Rl N EXGSVT S\EP the numbers, however vague, clearly indicate that the cost of
TYRMLQ | RXGEYW W.RHMER corporal punishment is high - too high. Not only is corporal

VBQVIN | EQL]1 EVLEZI FI IR punishment wrong from a human rights perspective, that
commands respect for children's rights to be free from

| WD EX HF] 5FER .RX \REXBREP

violence and harm. From an economic perspective, India
143 XS\ERKI VBQI[ LIV simply cannot afford it. To keep up with its economic
FIXITIR9 ) == FNVPSR aspirations, India needs to invest, instead of burn its
“human capital.”

Above all, it is always wrong to beat or mentally abuse a child, regardless of the economic cost.
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Chapter 2

Corporal Punishment - A Daily Routine

In this chapter we present our findings as to how disadvantaged children whose parents have migrated to

Gurugram experience corporal punishment at school, in particular i V &0 2 N§ Viz<é 0 4<A0x200
-A #iC\ whether there are any differences between ages or genders, and how teachers and parents practice
corporal punishment. Our research has found highly alarming facts. Between 80 and 100% of marginalised children

in Gurugram face school E0- 02 -A &1 O < 2 XA
W O ECat the hand of some teachers. The physical and mental abuse continues in their homes, as

2 e 5 X B2 4847nd are subjected to EOAO& 0 4 &

4<-200 «4

*t6+2--0 UD 6EO- @ -A & O <and use it themselves (74%). As a result, these children find themselves
trapped in an abusive environment with little chance of escape.

OVERVIEW

How disadvantaged children in Gurugram experience school corporal punishment

AGE

Some evidence suggests that older
children are less likely to
experience school corporal
punishment, compared to younger
children. However, when looking at
disadvantaged children we find

o< ON@etn0 EOEOV GO 2é&4frhe
&0 AO Ex2 N40UeX &

-A @ O <20046 62Q only the
forms are different

GENDER

; ONGON &1 <400 < EO2

2 00% @&E< Oto experience
corporal punishment. There are
gender-specific forms of
punishment and girls experience
sexist verbal abuse and humiliating
forms of punishment. Boys in upper
primary schools receive more
physical punishment than girls

FREQUENCY

J < Jre eNarNr <alN
EioN0O in government schools are
punished by teachers, and for many
itisa \E8X0 AG OThey see or
receive it every day, even several
times, compared to a nationwide
average of “only” around 50%. In
some schools, ...& é4<ANO <4200
EG <O 00EA 20 Xup to three times
a week, while in others "only"
around 30%

TEACHERS

Many teachers mete out corporal
punishment on their students in
05<A2 4ONé 0 4 but some
teachers subject children to E0A<
2 NE0AOR 0 4 ew O EGhere
are also <GEI®4VvA QU A40
EO ® -A&i O<A
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FORMS

Disadvantaged children experience
both ¥ 6Nv2 N4QUDO& 0 4 &
-Ax4E2 -A #i O <as well as
UDE2 20244 O <referring to
their "bad upbringing." § A &0
EnoNo0 2 NE x4200 00-0 O
< -fAxad2 2EA4Qwhile older
students and girls tend to receive
more verbal harassment by their
teachers

PARENTS

Almost all parents (91%) approve of
school corporal punishment and
.08 2N <N <iz<<idX2 4 A4O&
2<fi  OThe large majority of
parents (70% ) punish their children
when they find out that their
children got punished at school



Our research found that K&z N2 <2eNERgN0O Ow Gosd EO

MR OEO O -A & O<< <042 OOND <2E0 442 2804 ‘Physical punishments were
The children in our interview sample are between 7 and 14 years given to us when we were

old, and all of them experience corporal punishment on a daily young. Now we get mostly
basis. The forms, however, can vary across ages. Some children verbal punishments, for
indicated that younger students are more subjected to physical example we are being ridiculed
punishment, while older students tend to be more verbally for our mistakes in front of the

harassed. Regardless of the form, all students are subjected to

class” (girl, 8th standard)

corporal punishment to similar extent, 2 4< 2 NeOXE24%4

| 00k A4 25 VEAO4<ANEH N <-040 <2 A @ 0 - &<A0Oof how different age groups of children experience
school corporal punishment. A study by § A & VUM 8 <} ~ suggested that older children receive fewer corporal
punishment than younger ones. According to their data 78% of 8 year-olds are corporally punished, compared to
34% of 15 year-olds, while 93% of 8 year-olds and 68% of 15 year-olds had witnessed corporal punishment.
According to data from the \ & ®#<0X é¥ O 2 N fAoN"CQUO - O <\ ¥ "+5 +}},, 39% of children aged 5
to 12 years experience corporal punishment at school, compared to 33% of children aged 13 and 14 years, and 28%
of children aged 15 to 18 years. Both studies present evidence that older children are less likely to experience
school corporal punishment. However, the ] 2<6 2 40 B 0AO0 <56 & fioNe@n4 | «+x6 A NS
*}} t©~ that there are only marginal differences between 3-year-olds and 17-year-olds in how they are subjected
to school corporal punishment.

\ 2086 2 AONEAGNOO 726 -20<EA 2080 VoE 02 NA &0 <EE &0 A \24A80  0Ofrom school
corporal punishment than others. According to our survey, .} & @4<ANO <4experience mental harassment and
physical punishment. However, the responses in our interview sample suggest that this number & E 400 <

-3 } & Aue to the shame associated with punishment, many children said that they are never punished by their
teachers, but "the other kids" were. After cross-referencing with other respondents, we concluded that these
children were not speaking truthfully, and that teachers punish all students in their class. It was suggested during
our survey that local students receive very little or no punishment by teachers.

Our survey among 521 children, whose parents have migrated to Gurugram, found that 6 4 O4Efi 4 ..& 200
0CBA20XEG <O 2<4Ei  zA- < 0006 &42 VOO, which is significantly higher than the average and does not
even include verbal abuse. A previous study by the ] | « & A N<iz< 00<i2 f2 éof the students in
government schools receive or witness corporal punishment on the same day or the day before, and almost two-
thirds within the same week. Although the intensity of punishment varies considerably between schools, our data
points to the fact that N#2 Nl <8N ERGNOO Ov G0a0 EO4® &2 <X OOMERN EO 02 -A &i O <For
many, physical punishment, accompanied by mental harassment, are a KX 0 A<6 OOne child even described the
frequency of physical punishment as %< @4<<v <6 &2 (X & 6 A £7he students indicated that a typical
day at school would be a mix of fun and fear, while they are sure to receive individual or collective beatings during
particular periods. Though all the children said that they do not enjoy corporal punishment, they have all become
accepting of it as their school routine. Thus, children from marginalised communities do not only experience
corporal punishment across all ages, but also in extremely higher frequency.
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The children we interviewed experience - fiX4d&2 -A & O <in different ways. The forms that are described by
the children as “least painful” and “not so serious” include making the students stand in class for the whole period,
sometimes with their hands raised, pulling their ears or hair, doing sit-ups, making them stand outside and also
slapping them in the face. While slapping is typically perceived as an act of utter disrespect and therefore as a very
serious act of violence, the children experience it so often that many of them said they like certain teachers
because they “only slap.” Other forms of punishment include not allowing the children to use the bathroom, even if
the student asks multiple times, or pinching them in the abdomen.

From here it goes on to 00-26 8A @ 0 4such as hitting the knuckles with a duster or scale, and caning the
children on their calves, both of which are very hurtful to children as those body parts are sensitive. Teachers also
punish children by threatening to expel them from school or embarrassing them in front of the class, which,
according to the children, has a strong and lasting impact on them. For not completing homework or any sort of
“disobedience” the they are beaten with the hand on their heads or backs or caned on their palms and buttocks.
Hereby the severity of the punishment depends on how strongly they are hit by the hand or the cane.

Other forms of punishment are 4<0(44 - 466 4like C2i2
“Teachers’ punishments depend on (chicken), caning female students on their thighs, and make
their mood. At times they scold us children bend like a four-footed animal and cane them on the
and at other times they punish us body. Caning, beating and slapping appear to be the most

physically” (boy, 2nd standard) common forms of physical punishment and many schools
keep in each classroom a NCNG2 <N 4<E < EG <EAGN0O £

The children we interviewed also described EOA< 2 NEOAOR 0 4 €E 0- @ -A & O swhich they witness or
experience not every day, but with some regularity. Some teachers violently beat their students with plywood,
bang their heads against the wall, and punch them in the face resulting in head or ear injury and bleeding. Another
teacher locks up a children in an insulated room to beat them, while he turns on loud music on his phone so that
nobody can hear the children screaming.

Not only are children subjected to severe forms of violence, it is also accompanied by - 4XEfi ~ &82 < 0<A00For
example, several children gave account of a teacher who does not just B2 & Aith 4<ANO 48P N42628 4<<idV?2 |
but turns it into a &2 § VAGOAO- 000 N4 <1000 0& A0<6 &4 EGe 00A0OAU0 <Az XA<06 Gdthe child's head
against the classroom wall. In another instance a girl child who had a fractured leg was chased through the
classroom by her teacher, who then grabbed the girl's hair and hit her. The children also told us about a teacher
who <¥042-20<kiC0E 42 N<i0 V4 <i0-3EN 6 < iOND<outside the classroom. While this does not seem
a harsh punishment at first sight, we should keep in mind that the loss of a textbook or notebook puts children
from low-income background into immense distress. Not only do they face iA 8&<60 6 & < &<idD

E244 2<0fbutalso fear - A & O <EX<iGD-200 <4 & 0A EA00G € 2NN66 2 OWO 4d1e0 OVE 4

\ O <2 2EpMO3 QWO 00800 AO <The children, however, are unaware that abusive and derogatory comments,
insults and racist slurs constitute a form of corporal punishment. Like most people they equate punishment only
with beating. Disadvantaged children experience mental abuse mainly in 008300 EO< <0 V 4 B "CE &
42 <74 Teachers use | @208 0! O &2 gas a disparaging term for all students who are not locals, and call them
W i Néeo <o evih ONAR <O\ 6002 <Osnd that they had %4 E2NA- E05 &8 é&5ome children
indicated that such verbal abuse particularly affects older students.
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Our field research found 4% &2 <N@000 EOERVOD A V E X42 Ned 4&200- A a4iQ\by school teachers,
although E X406 A---05 20X4E0  Onv @D EO4 &ii<XA 00-fix4d2 -A & O <<z e 4Vvi 200

4AE BN < 00UDE2 20244 O <This is consistent with the findings of previous studies by the government
which found that gender is not the main factor that puts children at risk. Our data also found 2088 2 AN@00 EX
EGVED 2 02 N&d 2 O Eid4 Both corporally punish children to equal extent and with similar severity. We
found no evidence that would suggest that female teachers are "softer" in handling their students. One child even
gave report of a female teacher who severely beats all the girls in her class in order to make all of them cry.
However, there are 4-O58E& 0 4 &-A & O NGO O No & &0 N For example, boys are pinched in their
abdomen and rib cage and girls are caned on their thighs.

There is often - 00 ANGEO?2 EE < 202 N&d 2 O4En <CEI(426206 4<iONAR G éed EioNoO. For
example, teachers make sexist comments to girl students about marriage, adolescence, their looks, age and weight
etc., and often "recommend” marriage instead of education. Also, female children are often not considered of equal
capabilities and skills compared to their male peers, especially in technical subjects such as math or science. Many
teachers do not interfere when boys bully girls or put down a girl's work in front of the class, which instills toxic
gender stereotypes in children and teaches boys how to "shut up" girls and "put them in their place."

‘| get pinched by my Math The sexism and patriarchal attitudes shown by teachers, who
are in a position of trust and respect, lead to é® 46 <00 2 #5 &
AOEOTeiz<iCD0 O X &2 BoCkan2 N

it O 2 and their ultimate goal is to get married and take
care of their family. Gender-related prejudice makes children

teacher on the sides of the
abdomen just above the rib cage

which really hurts. Almost all
boys are punished like this" (boy,

vulnerable to specific forms of corporal punishment - painful
6th standard) -Ax4dz 2EA406 OE X42 N4OMM<E O <46 06d4

Children in primary school are 28 X- A &fiON EXAR GO E 2440 < Eid) but many times the AGN<FEA 0
- 06 E6 2 were also mentioned. In some schools the head teachers or principals appear to be notorious. Many
students told us they were terrified of their head teachers, without even remembering the name. Several children
described tousa iGN<FEAO VA -A EAd44<AND 48 i @EM A <6 <iOXE G0N and others said they were
scared of their head teacher because he punishes and humiliates children in front of the whole school during
morning assembly.

Our data indicates an interesting difference between

“The teacher holds the student by

subject teachers. Although most teachers use corporal

punishment, 4860 E0? N 2<i <PEACD42-- F0< A4D his necks and pretends to bang his
40U00e 0 4 &-A ®ii O <more often than English head against the wall. Sometimes he
or social science teachers. A reason for that could be would not only pretend but really do
that conceptual understanding is taught poorly it. Once a child was bleeding. This

in our schools, as a result of which children have great would frighten the students and they

difficulty to understand these subjects and thus "fail" started crying’ (girl, 5th standard)
more often and face punishment as a result.
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Teachers have A 03 M<EON O=2<0 406 A<AND 48RO - O < 2 N &0 6 &é2E86080 given the children's age
and often irregular school attendance. Another explanation for the differences between subject teachers could be
that in some disciplines it is easier for students to hide academic weakness and hence escape corporal
punishment. For example, a student can chant vocabulary during an English class without understanding the
words, but cannot hide away when asked to resolve a mathematical equation.

\ 4<<TEG4 OO A<E O 02 -A i O <56

05A2 34ON2 NA @ 0 A4fi6 , meaning that “Sir locks up the child in an isolated
punishments are administered by teachers in similar and room to beat him up. He turns up the
routine ways, without much consideration or deliberate music on his phone really loud so that
intent. For example, all teachers slap or hit their nobody can hear the boy scream, and

students in almost the same way. In contrast to these he can beat the kid as much as he

wants” (girl, 6th standard)

ritualised forms of corporal punishment, some teachers
punish their students with EOA< 2 NE0AOADL O EO
<i2<00 ADM B0 <02 N-00 CNoe<6 .

When asked whether there is a teacher they are scared : . :
4 ‘Head sir punches the kids on their

of, all children mentioned the ones who beat them a lot.
faces so hard that they would start

Every child is terrified of those teachers. It appears that

6 6 UD O <4Bfi A<TYERCD42 N-06 E5 2 4A40 bleeding. This happens because the
-20<EA 20 X A204f - iX4d2 W O EOInstead of routine child was slightly mischievous, for

punishments, these teachers make a E 456 A42 N example playing, running around, or
NO&EQR O &O< 2442 A <HiGN0O, and become very fighting among each other” (girl, 4th

creative in inventing their own "signature" standard)

punishments.

Several children described OO0 OXW O <2 NEOAOZR 0 4 é-iX4dE -A & O <by teachers. Such cases
illustrate that corporal punishment cannot be administered in a measured or controlled way. It necessarily
escalates since it provides inclined teachers with an -- 0<A &X< E0A< 02 NAA0<EAi6KN0O. Brutal violence
against children is not an aberration,buta &3 E 40 AQO EO é<i0- RE<EO 6E 0 ® -A & O <It cannot
be used in a “safe” and "moderate" way but always acts as an 2EEOQ2< 08 0<i04-d@2 éWw O ECG

In some schools every teacher uses corporal punishment, but 1002002 4 <FEI4ViA CUD-A #iz X
4<ANO <4 These teachers tend to be the favourite of their students. All children in our interview sample said that
they like best those teachers "who never beat but explain and teach well." Teachers are therefore 2 V< 2 0O
2 g NauNAa2 B &Oof what methods they use in their classroom and are not inevitably forced into the culture of
violence by other colleagues. Peer pressure and seniority likely play a role, but do not appear to be determinant.
This suggests that the teaching profession does not attract pathologically violent individuals, but that Uy O EQ
2629 4<EAGNOO & O 2E CNEX4<0AEA® 2 N4 EDe &E< Odinfluencing both individual teachers and school
faculty collectively.
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4<2 °t~8+-200 46 A04 - 02--0 U0 é4ER E O @ -A & O <and 74% freely admitted that they
beat their children at home, without discriminating between sons and daughters. After cross-referencing with the
information from children, we believe that the number of parents who physically and mentally abuse their
4<-200 4G AROEO0 0 -A & O<A XVEREGRDGE 0
B 6 & but do not include in their consideration "mild" forms of physical punishment nor mental harassment.

children could be even higher. This is because

According to the children, however, "little smacks" and verbal abuse are default responses by their parents, in
particular for "mischievous" behaviour.

While all mothers in our focus group discussions admitted that they scold their children, X2 v ANHE 4CNAf2 <
AXEGR< 0 ilvH0- Axad2 X- A itheir children. We believe that they were not honest with us, given that
their children described a very different picture. Mothers frequently said things like “our children are way too
good and never create any situation which would make us raise our hands” and contradicted their own statements
throughout the entire discussion. This strongly suggest that they were sweet-talking and felt compelled to tell us
what they thought we wanted to hear.

‘| used to tell my parents
about punishment at school
but not anymore. They are

not home most of the time
and always blame me for not
being obedient and sincere”
(girl, 3rd standard)

“If schools don't use
corporal punishment, the

children get spoilt” (mother
of a boy in 5th standard)

e e<nOEisNod 6 A0 4A0UOX 2N <Al -200 <4- A & A0
VAO ED é< N2E A<E 0- 02 -A & O <2<4Bfi |, and almost
all children in our interview sample confirmed that they are beaten
by their parents in such cases. However, only 38% of parents
admitted that they would scold their children back, and 70% of the
parents replied that they would not take any action at all. We
expect that this discrepancy is due to the fact that parents know
that we are working against corporal punishment and may have
been reluctant to tell us the truth in order to avoid discussion.

| 200 <4 <0 N< EOQO2<<CEA(4- A & 4<ANO 4 X Vvid
Fidxvizud2 ¢ NoG4 £4f a child gets punished, parents
assume that s/he must have done something wrong or
“mischievous” and hence deserved the punishment.

| 200 4200 é<i® -68 <i2<E 0 0 -A & O <06 4B 4AHED G & 0EioNoO, for “their own good”
and "betterment,"” and that it teaches them respect and discipline, and helps them to study better. Many parents
are convinced that the best way for children to learn from mistakes is to be punished with physical force,
otherwise they will be spoilt.

It is not unusual that parents 4- 0582 X24 <G EA04< EG <00 EAGNOO. Most parents are not aware that
corporal punishment is an act of violence and can harm their children. Some responses also show E& N&&f 6

2 A< 03and teachers. The latter are typically seen as -200 <4'6 “4Efi  who have every right to punish and do
as they please, instead as teaching professionals whose role is to educate children using modern pedagogy and
teaching methods and conducting themselves in a law-abiding and professional way. The few parents who are
opposed to school corporal punishment said that they are Ai0- 3472 NRNAO< <00 2E  @4A&ED <& 2 E¥
084 AOEGtunable to send their children to a different school.
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\ <004 <O N< EOO%ia<0- NODAER <6 & i EfigN0O when they find out that their child was
punished by a teacher at school. We understand that this is because mothers are responsible for all matters
concerning their children’s education, unlike the fathers who are out working and largely absent. We often see the
pattern that mothers involve the fathers as “second in line”, by 103 <0 6 & <A EI6N0O < <O & <ifdabout
their “mischief”, implying the consequence of physical punishment, or by reporting misbehaviours to the fathers
who then respond with beating the child.

\ 2 Xe<ina< EG<<iG0EAGN0O, but not only in response to incidents at school but in the larger context of

domestic abuse. One mother told us that she tries to protect her children as well as herself from being beaten by

her husband, which suggests that N <€ U5 O Elplays a role in the use of corporal punishment at home. At

the same time, 1002002 4 e<id4vi QD AN ERGNOO 2 NVi 200UDX A4- O 2620 4<2 X 6 N
ew O EQespecially against children and women.
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The girl likes going to school. She seemed to be very shy but at the same time as if she really wanted to talk to us
about something. She is afraid of Sanskrit Ma’am because she scolds a lot and slaps when someone does not
complete homework. The girl said she doesn't like to get punished at school as it is very shameful and humiliating
and very hard to forget sometimes. According to her, teachers should not beat students and should make them
understand their mistakes instead of just scolding or beating them.

, MNP X WERHEH

The girl said her teacher hits her very hard with wooden scale or duster on her palm and it leaves marks and
bruises. On asking her if she shares all this with her parents, she said she doesn’t because she fears to get beaten
up by her parents. She also told us that one teacher Sir takes the children to a separate room, locks the room from
within, plays music very loudly, and then beats them very hard. The music was there to drown the noise of the
caning. When children cry the teacher would calm them down by talking sweetly to them, but she recalled one
case where a boy stopped coming to school after receiving punishment. When we asked her how she feels when
her classmates are being punished, she remained silent.

, NP X WERHEWH

The girl said she doesn’t like going to school. Seeing her friends get beaten up regularly makes her repulsive and
afraid of going to school. She said that there is a headmaster who beats the students without any reason. She told
us about an incident where the class teacher left the class for going to the washroom and suddenly the headmaster
came inside and started beating the students. Since she is the monitor of her class, it is her responsibility to carry
from classroom to classroom the stick that teachers use to beat students. Almost all the time the students get
beaten up either for not doing their homework or for bunking classes. The child told us that she gets mostly verbal
punishment. She mentioned that once she was scolded by her teacher because she asked permission to go to the
toilet. In this time the rest of the students started shouting in class which created a chaos in the classroom. Hence
the teacher punished everyone including her though she was not involved in this. About this incident she said that
she felt very bad and sad as it was not her fault but still she was punished. The girl usually talks to her mother
when she got punished in school either verbally or physically. Her mother gets upset about the behaviour of her
teacher and condemns their method of disciplining the children.

, NP X WERHEWH

The girl is very scared of her Maths teacher. She said he generally beats up students with a wooden stick on their
palms if they don’t finish their homework or discuss a math problem among themselves. She described the
different punishments he uses in great detail. He usually slaps the students on the cheeks, hits their palms with a
wooden stick, makes them stand on their benches with their hands up in the air for the entire period. If a boy is
unable to answer a question by the Maths teachers or talks in class, then the boy has to do murga (chicken)
position. If the teacher finds dirt on any student’s clothes during assembly, then the child has to pick up all the
garbage from the school premises. The girl never tells her mother about punishments because she would blame her
that she did something wrong and starts scolding and beating her. She abhors being punished by the teacher in
front of the students as she feels insulted and humiliated. She also said that the teachers should make them
understand their mistakes instead of beating and scolding them.

, MNP X WERHEH




Chapter 2

Risk Factors

In this chapter we present the @ E< 04 <fi2<- A<NoR N2 <N EIGRN0O 6 ; A0DAS? A<0x < Ow odd EO
EO0 @ -A &i O <EX<®EN(4 The Young Lives Study in 2015 already pointed out that marginalised children
are at higher risk than their peers from more affluent backgrounds. Since W2 NLp ez & 2 e0®< 2 X
<6 é4 it is crucial to have a precise understanding what it means in the given context. Individual persons, groups
of individuals, and communities can face disadvantage in various ways, including financially, economically, or
socially, or by gender inequity, racial discrimination, and disability. In India, E A xgnAe-0- Ovia AzWd
BN 42 60 @20ze <0 2N 0¥ i< O &2 200N NLr <2 &N 6 002 Ovzx
(1) they are CE & X NG 0aUSNdue to low income, (2) due to parents’ lack of resources and education EfigN0O
4<0A88 O< 80<<i04A- - O<they need to succeed in school, and (3) they are facing the 4 E® 4<@® 2of being
an “uneducated migrant” and having a “bad upbringing.” Our research found that all three ways of being
disadvantaged translate directly into risk factors for school corporal punishment.

OVERVIEW

Risk factors of disadvantaged children to experience school corporal punishment

LOW-INCOME "MIGRANT" BACKGROUND
Parents’ 2E é&@ 2 E 24 B6°0 <% 2 2 N Having a "migrant" background, with &8 AO < UMX
v &Redods AOEGS spending most of the day 2 N2E40 EO& 4B, means facing - 00 ANGEO
A 4A- DU living in UA QRE QR 86X 2 NN#HEOS 6 2<6 by teachers. In addition,
45A2<¢ 4 and the 6 2E66X< E - OQKIGD government school teachers and parents are unable
fi. OV 0 leaves disadvantaged children at risk to to maintain a constructive V. 0 & 6 002<6 4i&, all
experience corporal punishment by their teachers of which puts disadvantaged children at risk to

experience corporal punishment at school

GOVERNMENT SCHOOLS SOCIAL NORMS

iz Oesev 06eE NoG 4 2E @ Our society shows an A<<CD N&400s20K & 0 EfioRoO 24
-0 016 2 E NAE<2 NOdidE4among teachers, AA 2 EGH 64N/ 61 0BA<4 Our social norms  A4<@X
2E40 <4En & U 2 EQand 6 2N 2<OCEHID -ixag2 2 N O < 2EA40R ROD <10- 000N &
<25 & & make government schools an environment -A & O sand we tend to view children as
that fosters violence against children, which puts “mischievous” creatures who “need to be broken for
marginalised children at risk to experience corporal their betterment.” Especially EioN0O & v
punishment E 244%40f society are considered A V 0<iX &

fiA 2 O0<=0®< O <and as victims of violence they are
4 2<ANR N4anz CN
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Chapter 2

Risk Factors - Low Income

Parents' lack of financial, socio-emotional and knowledge resources, spending most of
the day unsupervised and often living in vulnerable family situations, leaves children at
risk of corporal punishment by teachers. Children's inability to complete homework is
the top reason for being punished at school.

e Parents with low income are unable to choose alternative schools for their
children and hence lack the bargaining power to press teachers into
changing their behaviour. Thus teachers in government schools can (mis-)
treat their students without the risk of losing their "customers.”

e Children of low-income labourers spend their days largely unsupervised,
with little incentives to study or do homework.

e |lliterate parents working in low-income jobs are unable to support their
children in their education. They do not have the knowledge how to be
supportive parents or help with homework, and, due to exhaustion from
long working hours and their many other struggles, they have few socio-
emotional resources left to deal with their children. As a result, children
carry the responsibility for their education alone.

e | acking financial means and parental support leaves marginalised children
unable to complete homework. Teachers' homework policies further dis-
incentivise students to make an effort. All this leaves them at higher risk of
incomplete homework - the number one reason for corporal punishment by
teachers.

e Families in low-income communities face existential distress due to
poverty which makes them vulnerable and their children more prone to
maltreatment and neglect out of their parents' despair and frustration. The
children are often deprived of the environment in which they can live a
carefree childhood and focus on their studies.
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According to Census 2011 data, the metropolitan area of Delhi, including Gurugram, has received the maximum
influx of low-income “migrants” between 2001 and 2011. During this period Gurugram’s population of people who
have migrated here jumped by 29%. The people migrating to the National Capital Region hail from states such

as ¥ (< O &2 7o «<0| 02Nz 202\ 2KAXe | 2 NAAZ| A 2EZ+2 2492 2 Ne <® fi2 N

The new inhabitants settle in ; AOA80?2 &40 & A0E2 W 2e6(4z
ANER 24 f5 2 NOD- AOzE4 2 - A0zS2NG A0z2 N 2<AiA- AOfThe

structure of these communities varies. For example Islampur is | cannot afford my child's

a largely residential community where most women are education from a private
homemakers, whilst Sikanderpur has its own ecosystem of school and so we are stuck
service providers and shops, enabling women to work within here. The obstacle of being
their communities. Migration for jobs in the low-income sector economica[[y poor and

ofteninvolves &MV 0 6 &M A04z- 0dkB &2 NV 06 & deprived of opportunities is a
E NoG 424 B & 20 2 N- 02BEOM4< E24&E2 O &0

0é LV O <-0 &0 4 Mostrural labourers in Gurugram
are employed in the informal sector, where unstable

reality that we are born and
live with" (mother of a boy in
3rd standard)

employment patterns, exploitation and the lack of regulation

and enforcement adds to their vulnerability.

Families with low-income and "migrant" background are facing existential struggle and é&&fi<é 0 G004A0UAP

2 (e X E2484 They usually work in B4 €i2<200VaOX - COEGHUAN < A2UOYs N&& &Xysuch as domestic helpers
or cleaners, and have to accept any terms of employment and any working conditions, usually without holiday or
taking rest. The fathers work very long hours, usually from , 2 < ~- | asauto or rickshaw drivers, security
guards, construction labourers, sweepers and janitors, and come home very exhausted every day.

The @<i004200 2060XA 252E O< i Ei6N0O, leaving typically the mothers in charge of all matters related
to children and their education. There are often many siblings in one household, which puts their parents’ financial
and emotional resources under strain. Like in the rest of our society, €@ 4<0 N< EO O#42-- 0B <N <i2 E X4
leaving them at disadvantage when competing for their parents’ limited resources. They often have to take the
burden of i A4%i NRNA<GH2z N 6 & 2600 4 6 &4 taking away valuable time from studying or doing
homework. Many of them are not allowed to leave home other than for school, because “they are girls and it is not
appropriate for them to roam around”, which significantly limits the girls’ social radius and is one of the main
reasons why é® 4 8 04 2ECRA40Y, X<AOOEER OO X&) Nags

Given their dire economic situation and lack of financial resources, the parents we interviewed were only able to
send their children to nearby ¢ UDD O <4Efi 424 i0X2008000 &EAi20801f they are unhappy with the quality
or methods of teaching, or if they do not approve of corporal punishment, they cannot afford to send their
children to another school. They also 2E <05 2 E® 2 N4 B¢ E20626 6 6- VOO< - 0044 <G EN(D4 < V20R4
Enz &6 & i EXGiz U5 A0 As a result, children of low-income parents are more vulnerable to school corporal
punishment.
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Children from low-income communities living in "urban villages" in Gurugram 4- O N 4< é<if <6 02&0
457 A 4A- OURON Many mothers are working as maids or cooks, typically from 7 am in the morning until the
early afternoon, and leave home before their children wake up and go to school around 7.30 am.

After eight to nine hours of work they E = O
i 020 A N+ 0€- and spend the rest of
the day with i A4Ghi NER 004 leaving the

“If | would have been earning well |
would've never sent my children to

children on their own. Like most working government schools. We all know the
mothers, regardless of their socio-economic conditions there and how bad the quality
status, they told us that they find it difficult to of the education is, but | am helpless and
balance family and household duties and feel therefore have to send them to

guilty for not spending enough time with government school” (father of a girl in 4th
their family and would like to be more involved standard)

in their children’s everyday activities.

Eventhe  <i®4vi 200 O 2 (046 <02 E<UDX <OV &hi <00 EfioN0O . They told us that they have
plenty of time for their children, listen to their problems or whatever else they want to share, but said that their
children were too busy to do so. After returning from school their children usually have a short nap and then leave
for tuition, usually two, after which they spend time in the community library or playing with friends, and then
return home to do homework, have food and go to sleep. Although they have time, the mothers do not see the
necessity to interact with their children. <AV 0 6 62 N4<eX2<i O <i004200A 252E O< <D
EioN0O and leave them unsupervised for most of the day. Thus for the children it does not make a difference
whether their mothers are at home or not, they are left on their own either way.

Instead, they 00X <G EAGN0O & V AL<d < - AMAO<ACH 4<ANEM 2 NONAE2 < and do not take an
active interest or act as a driving force behind it. Only one mother we interviewed sits down with her son to
supervise his homework. Most of them told us that iOXN <24 <30 EAGN0O 2E A<<id Re X2 <4Ef 0
2E A< OV 0 or anything else. They assume that their children resolve “smaller issues” among themselves and
would approach their mothers if there were “serious issues,” such as being punished by teachers at school. | 200 <4
200E W EN<i2<<AG0 Ei6N0O E  O< <10 < 4i2000W D EG4 and if that does not happen, they assume
everything is fine.

People who have left their native places to move to Gurugram for employment mostly live in AEG0& &X
4<QAE<A0OMwith their extended family left behind in their hometown, so there is no other family member at home
who could supervise or help the children after school. Since their parents are unavailable and no other family
members are at home to look after them, 2 X e<AOEAGN0D 4-O N<iCD <6 O28<04EA Vo 08D N4z
V2R 6caz- 2X5 & A4NO ovead id-f 72 NN 6 & Efi 0d4 In such an environment, children have

O E A0 O << 4&N V 2 N4<alXnor do they have anyone to supervise or help them doing their homework.
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Without proper supervision and encouragement, i O/ 0 & <<i0O&D4<- 06 05X &EfSGN0O . The decision to
prioritise play or household chores over studying is entirely on them. Given their age and lack of support by
parents, those children can hardly be blamed for not owning, let alone mastering the responsibility for their
education and academic success.

Most parents in our sample 2- - 00E® OO AO éONAR <5 and want their children to do well at school and get
a better life. However, they do not only 2E & 2 E® 004 ACEDMEA<2 4 <10V ORBO< - A<<i 40k AMG <

- 2 E<=OFor example, parents never inquire about the children’s day at school nor do they switch off the TV when
the children are trying to study. : 08&® 4zi A40h NRA<H &0 < O-05 056X UD NAE <G |, leaving them with
little to study only in the evening, without sufficient light or using kerosine lamps which are damaging their
respiratory tracts.

\ 2 XEi6N0O NO - A<2&<0-00 20X4Ei  because high schools are
usually farther away from their homes and this is often considered impractical
parents anything or too much effort by their families, given the poor quality of education.
about school” (girl, Another common phenomenon is that children run away from school after
6th standard) lunch, either because they have not done homework for subjects after

recess, or their only motivation to come to school is the free mid-day meal.

‘| don't tell my

Even without money, parents can be supportive encourage their children in their studies. But too often -200 <4 N

< VA V< N <a# Neither do they know how to take an active interest in their children’s everyday life nor
do they understand the importance of it. They are convinced that “everything is fine” assuming that otherwise
their children would tell them. These parents are not ill-meaning or indifferent to their children, but they 2E
2vz200 O42 N v OReOR vV < EO? 4A-- 0<9U0-200 seven with limited capacities, and often just replicate the
ways in which they have been brought up.

These v ORed2 N2vz200 On4e2-4& 4 2 &U<B® A V -200 <4 Nes 6 OG0 ER6NOO . For example,
several mothers told us that they explain to their children when they made a mistake and how to do better. When
asked to describe the "explanation" in detail, it turned out they were not adequate to make children understand.
Asking a child to "be good" carries very little explanatory value to a child. "Good" is an abstract concept that needs
to be brought to life with specific expectations and examples of "good" behaviour, which are not provided by the
mothers. As a result, EAgN0O V <iz<<AdX2000W CEN< EGi2UDG 26 N V2XzEA<N <A NOo4< N
Viz<dizs @ 4£

Similarly, when mothers said that they use “verbal warnings” they are in fact <i0&<0 & & <100 EngN0O, such as “I
will tell your father about your mistake and he will beat you.” Lastly, we also got the impression that mothers were
not always speaking truthfully. From our observations and interviews with children we know that 2 X  <i(04
& 4<0®A<6 < 4E N6 & 0EG <0 & <l EioN0O, skipping any “explanation” or “verbal warning.” Interestingly,
only one mother admitted openly that she beats her children, and all of them agreed that the effect of beating only
lasts for a short time to stop the child's behaviour.
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Nevertheless, 2 A <iC4A/DOE W5 EN<fiz<<idX200é N-200 <4and doing everything they can to support
their children. They are unaware of how to be a more supportive parent and that there is room for improvement in
their parenting approach.

Lastly, the parents in Gurugram's semi-urban villages ‘I love my mother more. She beats
- ~ SIA AT ~ e~ 2 A~ A A A . . 5
are &0 OMOWEARZVEN 2 X edi0 AWK e me too, but she is a bit more polite
6 60 <ODuring the discussions, the mothers told us
neither they nor their husbands look after their children’s

and understanding than my father”
(boy, age unknown)

homework because they are "not literate enough.”

They also N <-0 UNO2 XY 0 4A-- 0<by taking an interest in their children’s education or supervise them
during studies and homework. Instead, they either A<4 AOEO<ith 004- 465X < A NOD 4%E 6 &4 who have to
carry undue burden of responsibility and lose time for their own education, or 00X  <C*EfiC04to deal with it. The
mothers are aware that their children are caned by teachers for incomplete homework, but not of any other
punishments. They said they do not know which methods teachers use, but they assume "everything is fine" unless
being told otherwise, and iOX EO&UO<i2 << EiC042004A- - 002 NOSM-  4&E Gin their behaviour towards
students.

With their parents ignorant of how to support their education, EigNo0 200 G2 02 NER00X <00 <00

o- 4ESEXE 0 <D NAR <6 <id0 V . It should come as no surprise that they are unable to live up to
such unrealistic expectations, and given that the workload of their education is often too high, they can hardly be
blamed for escaping it. Leaving children without support and encouragement makes them UA OREO& 0 <
Naen O/ 0 2 N4<ANXwhich not only increases the risk of falling behind in school but also to be punished
for missing homework or being unable to answer subject-related questions.

Many children in low-income communities live in & 6X4&A2<0 4 <i2<200Ei2 2 EB<OOHCNEX 2 0&< O <2 N
G G which not only negatively affects their development, their self-esteem, their physical and mental health,
and their education, including a higher risk to receive corporal punishment by teachers.

Parents' O <6 2 004 AOE42000 <0OXE 4A ONEX <G 4<0Aéé Oé 04A0ULP . Temporary and short-term
employment contracts in the informal sector leave families with uncertain and unstable livelihood sources, and no
ability to increase their income by working longer hours. They often live in poor housing structures without access
to basic resources or sanitation and thus hygiene and health are problematic.

The effects of poverty lead to a lot of N#<03#42 N
A4 <) 2 ¢ - 200 <which they often vent out

. . on their children. Short of time and full of anger, they
receives at school, because | might tend to have little patience and a “short fuse” and

get beaten up by them as well” (girl, thus scold or beat their children when they do not
4th standard) respond to their demands.

‘| am scared of talking to my parents
about the punishments my sister
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For example, a mother in our focus group told us
‘Once | was beaten by my class that the @<AIEG4n02 N<AOEISNO vAd Ad
teacher when | was very sick. When | N06 4and finds out about any “mistakes” they

told my mother, she said if | had told made. Trying to avoid physical abuse, she
desperately tries to hide such "mistakes." Children

growing up in such environment need help. Sadly,
they are not getting such support from their
teachers but are instead - A &N & 0A&fGD

UA CPEGGXA N<iGD-200 <¢- UDDKE

my teacher in a consoling way about
my sickness | would not have got
beaten up” (girl, 7th standard)

For example, -200 <4200 &0 A 2EO0< 260 ACO ERGNOD 4EG 6 ™42 NVv20N0 EOQThis leads to
children wearing NO<XE <i® O0A & 0 4to school, which is another 2 0034 < 00EGHUOE 0- 2

-A & O sespecially during morning assembly. Obviously, it is not the children’s fault that their clothes are dirty
or that they are not appropriately groomed. While private schools avoid this scenario by keeping a spare uniform at
school, this option is not available in government schools due to the lack of resources. Instead, children are being
punished for their parents’ inability to supply them with clean clothes every day. The vulnerability of their families
and their communities contributes to the risk of disadvantaged children to receive corporal punishment at school.

Incomplete homework is one of the 26 034 4VAXEiIGNOO 200E 0- 02 X-A #iiC\by school teachers. When
they are unable to produce homework, the children told us, they are not only physically punished by their teachers
but also verbally abused for their family and home situation, their lack of time management and “stupidity.” This
was particularly evident in the way children engaged in the role play. Children acting as teachers frequently asked
their "students” in an aggressive and condescending way what they were doing at home instead of homework and
what their parents were doing with them and why they cannot discipline their children. The “teachers” kept
reminding the “students” of all the other times when they had forgotten to do homework and compared them with
other children who were able to finish it. It came across though that this was merely a prologue to punishment.
During the group conversation most children said that <?EA(D4 & 4<&fi<6 < E0- ® -A &%i O <V&A A<

0 / A@G éas to why they were not able to complete their tasks. Instead, punishment and verbal harassment, such
as “How stupid are you that you are not able to complete this simple homework?” would be the norm.

Underprivileged children are of course not “stupid” or otherwise intellectually inept. They lack access to good
quality education and the resources and sufficient time to complete large pieces of homework. Children can get A-
< & Afiz-<04 eén Ov 0 & 0&Ed 4AE CE<- @ ReX which means they have to complete up to sixteen chapters
every day. They often feel overstrained by the amount of homework, especially girls who are tasked with additional
household duties or looking after younger siblings.

Absent support and academic and financial resources make it 2 4<6 - 44 0é 0NN <N EigNoO <

B < A- V& Vv ORedé&z- 4 such as low writing or reading speed or understanding English. They cannot afford
guide books, additional tuition or technology that would help them understand the subjects and do homework.
They often fall behind even further, to the point where they are unable to follow at all and drop out of school.
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A number of children in our sample said that iOXVv2 < 00 “When someone hasn't done
5 O< E - &Of OV 0 because they cannot finish

everything in one day, given that they also need to play and
exercise. Completing homework on their own requires time

their homework, the teacher
would punish them by making

them stand on benches and

which the children do not have due to lacking supervision ask them to dance” (girl, 2nd
and support. standard)

commitment, self-discipline, motivation and encouragement

Teachers’ i OV 0 - @&Xadds to the struggle. Typically, they ask students to re-submit incomplete homework
the following day, which leads to piling up of homework and makes it difficult to complete all the homework for
one day. If the child does not bring the homework the next day, it has to be finished during class, as a result of
which the student misses out and falls behind.

00 ® -A@i O<€06E -00A O/ 0 BE A <00 0 NAEGUDIt can lead to injury or bruises, particularly
on children’s hands, leaving the child unable to take notes and do written homework and turning into a vicious
cycle. If students do not do any homework at all, they get punished by the teacher. If they try to complete their
homework but make mistakes or do not finish, they get punished too. &N & < 2 02 XRKNgEa00 EOViGA0
EnoNoO A 2 02 (8 0< 0 <<AO0MA <& <042 (At is thus a perfectly rational choice not to do any
homework at all. The lack of all kinds of resources and the environment in which they grow up, combined with
such flawed incentives make disadvantaged children more vulnerable to receive corporal punishment.
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The girl’s father said that it is all about privilege. If someone has money they will surely send their children to
private school, but those who don't, send their children to government schools. He added “If I would have been
earning well I would've never sent my children to government schools, we all know the conditions there and what
quality the education is, but I am helpless and therefore have to send them to government schools.” When we
asked about corporal punishment and its impact on children, the girl’s mother started sharing her views, saying
that “The major difference apart from the quality of education in both the schools is corporal punishment.

In private schools the children are not beaten up as badly as they are in government schools, as if the children in
government schools are beggars for receiving free education and therefore they are meant to be beaten up.” When
we asked the child if she likes going to school she was a little hesitant while replying “Yes, because I like studying”.
She likes her class teacher and said that she teaches very well but also punishes when they do not complete
homework. The teacher uses a big wooden stick to punish the children and all have accepted it as their daily
routine. The students are also convinced that it is good for their well-being, but also feel that they should not been
beaten up without any reason.

, NP X WERHEH

The boy is a shy and quiet child, and his mother said that he is weak in studies and cannot learn as fast as other
children in his school. She had informed the school about his learning difficulties and asked the teachers not to
punish him, but “One day my elder son came running to me informing that his brother was badly beaten up by the
school kids and his head is injured. I quickly ran to the school and saw that my son is badly injured and none of
his teachers are with him and so I rushed to the hospital without getting any help from the teachers. Even after
experiencing such irresponsible and unhelpful attitude from the teachers, I went and spoke to them again so that
this does not happen again in the future. But nothing ever changed for good and incidents of teachers themselves
slapping and scolding happened again and again which is demeaning and derogatory for the child and against
human rights. I cannot afford my child’s education from a private school and so we are stuck here. The obstacle of
being economically poor and deprived of opportunities is a reality that we are born and live with.”

"S]  \HWERHEH

The girl is from Nepal and looks very young for her age. She is a very bubbly girl and loves going to school. Her
favourite teacher is her class teacher who teaches Sanskrit. When we asked her if the teacher practices corporal
punishment, she immediately replied, “Yes, when children do not listen to her or do not complete their work then
they get beaten up.” She added that it is not only this teacher but all teachers in her school use corporal
punishment. The type of punishments that they have to face include getting beaten with a scale, canning, and
excessive exercise, among others. While the discussion was going on, the girl's mother took over the conversation
and said, “Punishments are necessary for children otherwise they don'’t listen to elders.” When we asked her
daughter whether she likes getting punished, she answered, “No, how can we study if we keep on getting
punishments?” She also faced discrimination because she hails from Nepal. She said that she had not been easily
accepted by her fellow students but now they have accepted her and treat her as equal. Adults, on the other hand,
have not.

, NP X WERHEH




Chapter 2
Risk Factors - "Migrant" Background

Having a "migrant" background puts disadvantaged children at risk to experience
corporal punishment at school.

e Children from deprived background and whose families have moved to
Gurugram from other states often struggle to articulate themselves in the
way expected by their teachers, and are labelled as outsiders.

e Their families often move to new places, which requires children to settle
into a new environment and find friends every few years. When travelling
back to their home towns, children are often not attending school for a
long time, sometimes for several months, and when they come back to
school they are punished by teachers for being absent and falling behind.

e Instead of empathy and support, "'migrant” children face disdain and
contempt from their teachers. Due to social stigma and prejudice, teachers
deem these children less worthy and discriminate against them, such as
when they mete out corporal punishment.

e Government school teachers and parents who have migrated to Gurugram
are unable to maintain a constructive working relationship. Parents have
little time and often no knowledge how to engage in their children's school
life. Teachers, despite saying that they would welcome more involvement of
parents, discourage them from taking an active role in schools.
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Children whose parents have little education and moved from other states to find better opportunities in
Gurugram, are often A 2E O< 20<EA 2<0ki0 40UNMER4 - DD O Ei04.ON CE<2 <0 4 A teacher told us that
some children address them with “tu” (informal) instead of “aap” (formal), which is considered rude and results in
punishment. However, it is not the children’s fault that they do not have context-appropriate language skills and
they are perfectly capable of acquiring those if taught adequately.

The same teacher repeatedly complained how the “Biharis” were unable to communicate properly. The <00

I o@izog 3% <A4ONz42 0 802- AR 00800 EOEA<6 2 N &2< 0X40 4C0for people who are not locals, which
indicates that the teacher is not primarily concerned about his students' language skills, but consumed by
prejudice against people who have migrated from less affluent states.

Sadly, many of the children live in troubled homes where they pick up & A 2 N2EA480 2 gA2é0from their
parents. The fact that they use this language in school means that they have normalised this way of speaking to
each other. Teachers either do not recognise that these children need help and support to articulate themselves in
a proper way, or they do not care and prefer to AMOE 0- @ -A & O <242 YAE &NMfor the situation.

Children whose families hail from other states are &0 2E40 <

€ 4Ei |, not only because of frequent illness due to poor My son faces discrimination

housing and sanitary conditions, but also for longer periods from other students and the
of several months when their parents decide to travel back to teachers and was harassed
their home villages beyond school holidays. Teachers, however, mentally, emotionally and
told us that the children were absent because they accompany physical[y which will have

their parents to work. Schools are required to remove from the repercussions throughout his
roll any student who is absent without excuse for more than

life." (mother of a boy in 5th
standard)

seven days, but they usually wait for at least ten days and at
times significantly longer.

NG & 000 o &4<AND 480 <fid4ER 4\ 2 2860 O<E@0 28 fX4<0 A EH+o42 <Ko A42 N O é<iX
-0 EQfSince many parents come back after their holidays and request that their children are registered again,
teachers rather avoid re-entering large amounts of student information in the MIS, including name, parents’
names, aadhar card number, address, parents’ occupation and yearly salary, distance from home, bank details and
photographs, along with filling an eight-page document. As a result, they N <& VvV <i0- &XEA<e0 00z X
V2g< Q) sometimes up to two months, before they strike off a student from the system.

Being absent is one of the reasons why children are corporally punished by teachers. If parents do not notify
teachers prior to their children’s leave or do not provide a valid explanation, EAgN0O 200- A &#iNA-  <id0
00<A0 to school. They are being 2NO0M- 4E Oé 0<iCD-200 <4 NCEMS < <UD, and as a result find
themselves on the receiving end of both their parents’ negligence and their teachers physical and mental abuse.
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The label ¥ @02 <& X2-- &N < A4 CNAR <ONA2E A0GD4moving from rural to urban areas to find jobs in the
informal low-income sector. We hardly say "migrant” to degree-educated people, although they too are relocating
to find better opportunities. For example, the employee of global bank ICICI who shifts places to become the Chief
Risk Officer of the holding company is not called "migrant," unlike the rural labourer from Bihar who moves to
Gurugram to work as an auto driver.

The -OEG 6 & ®®<0 06 EN® o4 &<C0NEX4 Ed " CE Eaeasz N 4 EXEO &02- fiX given that
anyone from the less prosperous North Eastern states and West Bengal is called "Bihari" or "migrant." The label
"migrant" comes in combination with - 00ANED2&26 4< 04 ONAR <N -0 - O é<iOY2E A0 E244%and the
reproach that they would take away jobs from the local population. During the interviews with teachers, it became
obvious that they look down upon people engaged in “undignified” manual labour.

Many teachers seem to believe that 2E &8 0 2 ONAR <G isnot
“Teachers only beat a~symp~tor1~1 of ineffecti\ie policies and absence of olzportu?ities, buNt~
Q A2<O6A/ 6A 00 2EGGX< i6 02<0 2 X2 N 2 Obé0 ONz
e NOE#6 4 Some appear to think that it is futile to teach
children of poor parents. Given their lack of financial means and

those children who are
not good and those

who they don't like"

. access to basic facilities, teachers feel that the children will never
(girl, upper be able to reach up to what is expected of them, and therefore N
kindergarten) <NBO <0 Vv 0<iX éé¢ NONAER <G because “they will only
be cleaning someone’s house later anyways.”

In semi-urban communities, families not only struggle with financial distress due to low income, but also with the
4 B3 4< 22 NN®ES 62<60 A& 0&® &2 ¥ @02 <*vhich “rubs off” on their children at school. During
discussions, mothers told us that they are concerned about their children fighting with the “local kids.” One
mother said her child was injured by a local student and when she complained to the teachers at school, they tried
to ignore her. We observed that -200 <4800 <i2<<A0D EIGN0O 200N 6 2<ONEX B Ei6N0O and bullied as
“fair game.” Even in a class full of children who are not locals, the “latest arrival” among them would be picked
upon by the others for being an outsider to the local community.

In government schools, there isa 4 B¢ NUNOERV D <iO&EA X2 N4<ANO <4 with the latter often from the
weakest social background. The teachers we interviewed gave us the impression that they think "migrant” children
are from an inferior culture and upbringing. They rarely perceive their students as needing help and support, given
their socio-economically deprived situation, but mainly as members of V@ B4/ & VA< <A4 which results
ina 40 40 &4A- Q06 06CE NOMED N6 & 2 <<5ANQand the tendency to <0G <<iMOERGN0O 6 2 NOU- 346 &

2 @0 During our visits to government schools we saw students taking turns to fan their class teacher when
there was a power cut. Other teachers ordered students to do petty work for them, such as serving them water,
bringing them chairs or cleaning the facilities. We also observed <*Ei(040 2 6 €20 A N<fiO4E7  Xx2ONV &
4<E 424BAOKVAO G &€& 0% 0OEA
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Teachers 200XD -2<AHOV & Fi04<0A88 M2 NadAdt el 4<aN0 «48@ 68 Instead, they have little or
no respect and do not make any effort to hide this. They assume that less educated parents with meager financial
resources are not responsible enough to teach their children good behaviour, and E2 O<i0Ei6N0O for such
shortcomings. Due to parents’ low level of education, teachers believe that they are not competent to understand
what happens at school and therefore would often not make the smallest attempt to engage them, keep them
informed, nor schedule any parent-teacher meetings.

Parents and even some children were certain that they are being discriminated by teachers because of their
"migrant" background. A few mothers said that their different origin, culture and socio-economic background are
among the 26 04 4ViX<aGDEiIGNOO 200E 0- 02 X-A &ilNat school. Due to the social divide and
prejudice, parents have little bargaining power to make teachers change their behaviour. The discriminatory
behaviour of teachers results in higher risk of disadvantaged children receiving E 0- 02 -A & O <6 4<CGN &
AA 2 O000< O <2 Ne NONAR S .

Government school teachers and parents with "migrant” background are unable to maintain a
constructive working relationship

Due to the social divide and the frequent shifting patterns of families, government school teachers and parents are
unable to maintain a good working relationship. A significant number of teachers in our sample thought that there
isa NE  CE<EGV QD -200 «42 N<Eid & 4< & which negatively impacts their work environment and the
learning progress of the students. They said they are aware that the parents belong to low socio-economic
background and struggle to support their children’s education. They complained that they are expected to be
“parents at school” saddled with all the responsibility. They added that parents would take no interest in how their
children perform or whether they attend class, and it was therefore impossible to compensate for such lack of
interest and support. The teachers said parents would not understand the importance of parent-teacher meetings,
and are often illiterate and shy away from coming to school, or would not want to “waste” a day without earning a
wage on attending the meeting. Teachers said they would prefer parents to be responsive and participatory in the
process of their child’s education and development.

While teachers say that they appreciate the struggles of parents and some of their concerns about parents

disengagement are legitimate. However, their 2E6 4N <4AgeM<<hiz<<AidX400 < O E Ar&0-200 4§

8 U WO O <Many of them do not hold parent-teacher-meetings at all. Another example is that of a mother, who
is a member of the School Management Committee,* was not informed about her responsibilities and only asked
by the teachers to sign in at the beginning of the meeting and then was sent back home. Also, <G Ei04 <10& <O
4<ANO <4 @ <X 41200V & 0D -200 <4 <i2<<AOX0CEQIUAN - A #ii O <2<4Ei . None of this supports the
claim that teachers welcome parents’ engagement, quite the opposite, they are strongly discouraging it.

Workers who are seeking better opportunities move places and have to put their children in new schools
frequently, which leaves them unable to establish long-term ties with the school faculty. They also lack the
authority to demand good quality education or claim their rights. Since <?Ei®042 N-200 420080  N&gd00 <
E A &EMz<00® 6<0%% E® E <0 Yand accountability in both directions. When parents and teachers
belong to the same community, however, teachers have to answer parents regarding their child’s progress and also
face negative feedback or social repercussions if they do not deliver good education. Similarly, teachers can utilise
social pressure to force parents to be more engaged in their children's education.

SfEd \2 210 O> =>0Bif\ 60220+ WBNX=20 64 @2 >/ XO@6C N2>00: <& BE>zxxee+ ECR: | = 2+1 200X 2+1 &x006 -
12022+1 2 N2GE ONed» RO/ O>/2 «2 N 22+ 1 000> 812 %< 0200122 €00 O E®6 £x00f\ 6 CNED/220 %6 2
282 62 NixU 60 CNEOX O«
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The boy said he is most scared of his Math teacher because he is the strictest and makes students bend down “like
a horse” and canes them on their buttocks. He said that this teacher also asks the reason why he could not
complete homework but he does not dare to answer out of fear of further beatings and "harsh comments." When
asked if there are any other instances when students get beaten or punished, he said that it happens when
students run away from school because they might not have done the homework for the subjects after recess.
When asked about the kinds of punishment, he readily started describing them. He said that the lightest ones are
making them stand in class, making them stand with hands raised or hands pulling ears for the entire period and
doing sit-ups. He then mentioned caning on the hand (both palm and knuckles), slapping in the face, hitting on
the buttocks and lifting skirts of girls and hitting them with a stick. He said that his parents know that he gets
beaten like this but do not complain since they believe that it is for his own good. His parents don't use the stick to
hit him but only beat with their hands. He does not like getting beaten up at all and that it would be great if they
stopped beating them. But he also said that it is impossible.

'S] X WERHEWH

The girl feels “good” about school, although she is not allowed to sit together with her friends and there are no
benches so the children have to sit on the floor. She told us that she is scared of the teacher who scolds “my friends
because they are naughty.” She said that if Rids go out from class, then sir beats. If kids get out from class without
telling, the sir beats the children. If they don’t do the homework they also get beaten. If the child is crying then
instead of calming them he tells them to stop crying otherwise he will beat them more. He doesn’t explain again if
the kids ask questions or do not understand. Sir beats boys more than girls. Her classmate got hit so hard from Sir
that it left an imprint on the face. He didn’t come again to the school. All the students never tell at home because
they are afraid that they might get hit again because of the mistake they did at school.

, NP RH WERHEH

The boy has a sharp mind and a good memory and used to love going to school, but an incident in the school
changed his view. He and his friends had indulged in a fight, but the teacher was partial and punished only him
severely and also threatened to expel him from the school. The boy went home crying and explained the incident
to his mother. Next day they went to meet the principal of the school but they were shocked to receive no help
from him, instead the principal also threatened them and sent them back home. His mother tried to console him,
but she knew that this was not the first time that her son had such an experience. She said he faces discrimination
from other students as well as teachers and was collectively harassed mentally, emotionally and physically which
will have repercussions throughout his life. According to her, the boy is no longer interested in studying and
neglects it, which makes his mother very concerned about his future.

'S] X WERHEWH
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Chapter 2

Risk Factors - Government Schools

Challenging working conditions, lack of professional conduct among teachers, absence
of governance and inadequate teacher training make government schools an
environment that puts disadvantaged children at risk of experiencing violence and
abuse.

¢ Insufficient infrastructure in government schools and challenging working
conditions lead to enormous frustration among teachers, which makes
them resort to “the old ways" and often vent out their frustration on children.

e Some school faculty rarely show awareness for professional conduct and
ethics, which could act as "checks and balances” to dis-incentivise teachers
from taking out their anger on children.

e Teachers also lack the professional training and resources to use
alternative discipline methods and support disadvantaged children in their
learning process.

¢ Insufficient school governance, in particular the lack of procedures to deal
with teacher misconduct and enforcement mechanisms for the legal ban of
school corporal punishment, exacerbates the risk for children to be
subjected to punishment

e As aresult, government schools are an environment that put marginalised

children at risk to become victims of violence, especially but not limited to
corporal punishment.
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The teachers in our sample said to us they have to engage in a number of 2 E<QUEN i2<200A 002<CN< <G Eid &
such as elections and other government duties, office admin and secretarial work, cleaning, maintenance work or
constructions etc. They feel they are given 6 4A&F0 <& 2 E® 4A-- O<from the government and do not have
enough time for teaching, which results in enormous frustration. They complained that professional trainings or
workshops are conducted during school hours and E &6 éA/ & <AiCOAGEAG 6V 0 2R

The building structures of many government schools are in
Noz- @<z NA 4280E N&O 4 not seldom to the point
that they are at the risk of collapsing. There are frequent
power cuts and during summers the <0 - 02 <A0086 <0
Ez440 4ECE O4A EG(2E OSandy areas turning into
NA4<- A< hazards force teachers to wear protective
clothes or masks. During rain season school compounds often head hit the wall resulting in
become ANNX2 N§ 2 EEQM4&E OMany schools do not have bleeding” (boy, 6th standard)
gates or fences, which allows anybody to enter the premises.

‘Headmaster Sir beats the
students whenever he finds them
talking to each other. Once, Sir

punched the ear of a boy and his

The teachers told us that their schools 200 <-0 UNCGNEX<i0é U O <V&i O A8AA 2<0B 424 <6 20X

2 NA <100 04 AOEDS so they often pay out of their own pockets for materials, photocopies, question paper, books
and cleaning services. They also mentioned that their classroom sizes are unmanageable, often up to 60 pupils per
teacher, which is twice the maximum allowed under RTE law. The teachers also pointed out that they have to A40
<D E50-n < 2EEOM<i04E7 24 2 280 O <680 28 4X4<0 ° Etbecause government schools
N <fi2UOE - A<0D4 If computers can be found, they usually have been donated by NGOs. The same goes for
E2<i0  4- if it was not for NGOs, many government schools would not even have toilets.

Teachers in government schools are dealing with 4<ANO <480 UA O2E OE2E €0 A N4who are not taught by
their parents many of the skills they need to succeed in school. These EigN0O 00 A®XO <4 &4A-- 0<2 KN

01 AOEGRA < EiiCD4to achieve good educational outcomes. Government school teachers are unable to deliver
this given their working environment, nor do they have any incentive. Since the Right of Children to Free and
Compulsory Education (RTE) Act made it compulsory to promote each child until class 8 regardless of academic
performance, and the philosophy and the objective of this provision is not well discussed with teachers, children
who have fallen behind are passed on to be "somebody else's problem." This A NGB0 6 &40 <0F<6 EE <A
<G EI042 N4<ANO <4to aim for appropriate learning outcomes.

<02 4800 4x4<0 4for government school teachers do not consider the residence of teachers. Many are assigned to
schools far away from their homes, forcing them to travel several hours every day which leads to an incredible
amount of frustration and exhaustion. One of the teachers in our sample told us that he was assigned to a school
100 km away from his home, as a result of which he has to travel six hours every day.

« CPoAax O <- &EM2--CG0< EO6 GsaFdD <fTeachers are hired by the state boards and assigned to schools. If
they were appointed directly by a school, there would be stronger incentives and accountability to deliver high-
quality teaching to the school and its students. Teachers are also not satisfied with their compensation, especially
when compared to their workload, classroom sizes and working conditions. Salaries are often paid late.
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While the concerns of teachers are legitimate, many problems in government schools are less a result of
unavailable resources but of 6 G80EAU0 & NQ04fi& by the principal. Planning and organisation are often missing,
there are no clear timings or syllabuses for lessons, and < EiC04200800 AO <X2E40 < 0N®E  O=Nfrom
teaching children, often sitting outside the classroom or in their air-conditioned cars playing with their phones. If
the school leadership does not set incentives and demands good performance from the teacher faculty, then the
/A2 &X e<ENG 62 N E4<M@EB NOQB8 02 <OThere are examples of government schools with strong

leadership that are delivering excellent education, despite challenging conditions and resource gaps.

Government schools are A 2EO< 2<«?E<2 N0O26 & N<&Enl4with the skill set, attitude and motivation to
do their best. The working conditions lead to a great deal of frustration among teachers, as a result of which they
often have become disengaged, do the bare minimum required, and resort to “the old ways”, such as corporal
punishment. This makes disadvantaged children, who are the main clientele of government schools, more
vulnerable to corporal punishment.

Frustration among teachers, combined witha 2E &-0 &448 2 2 NOAd® E NAE<AR2<2008A0 ONEX

- 00AREXE0GR <02 < WE W €6 0CNED <din government schools, leading teachers to vent out their anger and
act aggressively towards students. Many children told us that teachers punish them if they are in a bad mood and
sometimes without any apparent reason. They also said that in some instances teachers do not do anything when
children misbehave. Instead of responding to student misbehaviour in a measured and consistent way, teachers
act arbitrarily and violently. Their actions are <& V3 é A0E NAE<OA 1é 06 U0 O <O - xODor any
other code of conduct that determines acceptable and unacceptable behaviours towards children.

Instead, many teachers are rather unable or unwilling to
‘One day I lost my pencil and control their emotions and aggression, and tend to vent
went to my teacher to ask how | them out on their students. Teachers, both in public and
can complete my homework private schools, rarely demonstrate professional pride or
without a pencil. Instead of ethics, ON <iOXA NG04 N0 0624 <G Ei4 <
helping me, the teacher beat me 0&- CE<EioN00 ziO- 2 N4A-- 0<<i0 , and lead by
with a stick" (boy, 7th standard) example. They often follow their personal likes and dislikes
and act hostile and judgemental towards their students.

There is a lot of - 00 ANGED? & <GEi(42626 4B @0 < EnGNOO and their parents. They think of poverty as a

genetic predisposition and believe that children of less educated parents are bound to replicate their parents’

“lifestyle” and therefore not worthy of education. This inclines many teachers to 2E<6 2 0ANO2 NRN& #4300V 2Xxz
60 < 4600440 66 < 4E N6 e2 NUDE2 20244 O <

Insufficient school governance further exacerbates the problem, in particular the 2E &080Ea)0- 0 EGNAODS <
NG Vo <PEIQ ®E NAE<andthe 2E40 EO @ 0 0 |A &1 O <\ & 05 & O 4fhat are devised by the
National Commission for Protection of Child Rights to enforce the legal ban. Teachers who act in an
unprofessional, negligent or violent way know that there are no consequences. Nonexistent professional conduct
and ethics, together with absent school governance, create an environment in which E 0- 0 -A &i O <
ECE 02 2BEO <EOEG2US A02 & <G End04 and therefore often is the rule rather than the exception.
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Combined with challenging work conditions, the 2E &kA2 X <CEIO<?5666 6 U O <4En 4
especially in methods of positive classroom discipline, makes disadvantaged children vulnerable to school corporal
punishment. Teachers are well 2vV200 é<iO@E<<iz<E 0- © -A & O <& 6 G2, but feel that they do not
have any other way to discipline children and therefore have to overstep the law. Even though the Right of
Children to Free and Compulsory Education (RTE) Act 2009 and a number of other legal and regulatory
frameworks prohibit corporal punishment in schools, the majority of the teachers believe in the old saying “spare
the rod and spoil the child.”

Lack of training and awareness count towards the fact

“If a child is crying after punishment
then instead of calming them Sir

that teachers do not adapt to modern teaching
practices and continue to use corporal punishment.
Teacher colleges have not adopted modern pedagogy in tells them to stop crying, otherwise
their education programs and do not focus on quality. he will beat them more” (girl, 2nd
AReO4 & 0 <CEID <26 6 6 E <0 AO< Afi05 |, and standard)
state governments increasingly tend towards A0 &
E <PE<04VEhn A<&® 6 éA 2 O <- 4<4 Unlike
regular teachers, contractors do not receive
professional training, after which they have to pass the
Central Teacher Eligibility Test conducted by the
Central Board of Secondary Education. Their only

*All the children are scared of Head
Sir because he is famous for beating

requirement is a BSc. & BEd. degree to teach in primary children until their cheeks turn red.
school and MSc. & BEd. in secondary school. Salaries He uses a big stick to beat and

are lower and they do not receive the same training like discipline them" (girl, 3rd standard)
permanent teachers.

State governments offer training programs for regular teachers, like Diploma in Elementary Education

(D.ELEd.) but theyarea O<0 008 0<6 4<CN &k <5 AS A0 &0146 2 ONAER <G . In addition, there are <
O Aen <¢Eid04in both government and private schools. The Right to Education (RTE) Forum estimated that in
India there is a shortage of around 9 lakh teachers, while 11 lakh teachers have no adequate training.*

Government school teachers are not provided the knowledge and resources to address the learning needs of
marginalised children, nor how to use non-violent discipline methods that reflect the principles of modern, child
development-appropriate pedagogy. Even if teachers are not intent to use corporal punishment, their & 2NQ A2 <0
50 672E 6-060M5 2@ 2 N<CDE@A4r<G &V 0 6 8E N&B 4make them resort to the same harsh
methods which they have experienced as school children. This induces the vicious circle of violence in Indian
schools, putting disadvantaged children at risk to experience physical and verbal abuse by their teachers.

Sec&: 2C jzxyEbe <&+ | O O 2> 6230620 2>zxy§] 2> 2 W@ éec&: 2C + 2 2] X6 =+ 0 XE2/ @220 yz" Ezxy
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All of the conditions discussed above create an O UD O <<i2<0 2EMR Neé 404 <G E QD ®E NaE2 N
w O EO26828 4<EioN0O . Many children in our sample reported that teachers punish students because “they do
not like them” or without any obvious reason at all. One child reported that he got beaten up by the teacher when
informing him that he lost his pencil and thus cannot do his homework, or when asking another child to return his

study book. We cannot assess whether the teacher had any other "reason” to punish the children. However, if
children do not understand what they are being punished for, then -A &i O <kCE A 6 <4 if not a barely
disguised ONEA4DE 0-fiXdd2 X2 N O <@ X2EA45 & EnoNoO £

“Sometimes both our Instead, the actual reasorl might beNpefsona} dislike, fru~st1:a~tion, ang(.e.r, o~r o
discrimination. Such an O U O <A&20E6?P0XW3 O EO?828 4<EAGNOO A%
Efiz 02 E<C0HON EX 1000 <16 &4 first, there is V2Xf V EAdN0O B 4<X

42 &0from corporal punishment. They may complete their homework, be quiet
in class, and study hard. Regardless of how well they manage their behaviour,
teachers will always find a "reason” to physically or verbally harass them.

parents and teachers

hit us without any
reason” (boy, 6th
standard)

Second, children do not “only” get punished for academic or behavioural failures, as their parents often expect.
Thereis E®040 e0A4VEA e E 40 AO EXY instead teachers follow their own inclinations which may
vary from day to day and manifest in unpredictable and inconsistent ways. Third, corporal punishment cannot be
administered in a “fair”, “measured” or “appropriate” fashion, but CEM4206X-0 U422 2UO ADB < (R 25 &
W O EODisadvantaged children who find themselves in such surroundings in government schools are thus at risk
to experience violence, especially in form of but not limited to corporal punishment.
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The girl likes school and studying very much. Staying at home is “too boring” for her. She also enjoys teaching her
classmates if they didn’t understand something in class. She is afraid of Head Sir, because she saw him beat up
her friends “mercilessly” or punch them in the face so hard that they would start bleeding. She said that he beats
any child who is running around or talking to other kids inside or outside the classroom. She also told us about
the teacher who (pretends to) bang the students’ heads against the wall, and the teacher who locks up children in a
room to beat them up. She added that the same teacher also beats the students with a scale that has a pointy
needle on its end. The girl said the reasons for these punishments were “very silly”, like talking in class or asking
permission to go to the toilet. The girl mentioned that verbal punishment is also quite common and the teachers
would call them “ass”, “donkey”, “good for nothing”, “uneducated”, “illiterate” and that they had “a bad
upbringing.”

, NP X WERHEWH

The girl is very scared of her previous class teacher Ma’am. She used to grab the students by their hair and strike
their heads against the wall. Once she did this to a boy in her class who started bleeding on his forehead. The child
said the reasons why students get punished are incomplete homework, talking in class, fighting with other
students, running around and dancing in class, or when students bunk class. When students run away from
school, they get beaten with a wooden stick the next day during assembly. According to the girl, the most common
punishments include scolding, beating their palms with a wooden stick, and slapping in the face or on the neck.
Sometimes the teachers would hit their palms so hard that they are bruised and swollen. Due to this the students
would miss out during class for two or three days. She said that punishment makes her feel bad for some time.
When we asked how other children feel when they get harsh punishments, she said that they cry. The girl confided
in us that she is scared of telling her parents about punishments at school because they might beat her up as well.
Her mother always puts the blame on her daughter for getting punished, saying that if she does homework she
would not get beaten. When she was beaten by her class teacher when she was very sick, her mother said that she
should have told the teacher about her sickness in a “consoling” way. Getting punished in front of the whole class
makes the girl feel bad, “really sad” and de-motivated.

, NP X WERHEWH

The boy said every day he tries very hard to learn whatever is taught in the class but when the teacher asks
something, he forgets and gets beaten up as a result, which makes him feel very angry. He is very scared of his
headmaster who beats students for talking to each other. The boy described several incidents involving the
headmaster, for example that once he punched the ear of a boy and his head hit the wall resulting in bleeding. He
also grabbed a girl’s head by the ponytail and hit her head against the wall. Another time a boy was dancing inside
the class and suddenly head Sir came inside and started slapping the boy’s face very hard. Also, if teachers find
out that students told their parents about punishment, then they beat them up again, shouting “why did you tell
your parents, it’s for your own benefit.” That is why the boy is afraid to tell his parents anything about school.
Also, his mother tells him that punishments are for his own good and he should not make any mistakes, which is
why he stopped sharing anything with his mother.

"S] X WERHEH




Chapter 2

Risk Factors - Social Norms

Despite paying lip service that “children are our future,” our society shows an utter
disregard for children as human beings with inviolable rights. Our social norms, myths and
misperceptions justify the physical and mental abuse of children under the pretext of
punishment. We tend to view children as “mischievous’ creatures who “need to be broken
for their betterment.” Especially children from lower classes of society are considered
unworthy of humane treatment and are widely ignored and shamed as victims of violence.

e Teachers and parents have misperceptions about the effectiveness of
corporal punishment and continue to use it because our social norms
prescribe justified reasons to punish children. They have knowledge gaps
about child development and non-violent disciplining techniques. All this
sustains the practice of school corporal punishment, despite being illegal.

¢ We assume that children are “mischievous” and “liars” or “too young to
understand their mistakes,” instead of seeing their behaviour as age-
appropriate responses to their environment. Teachers and parents alike
have unrealistic expectations in children's behaviour and punish them for
normal child-like behaviour.

e Many among us, including teachers, show little respect for children with
“bad upbringing,” which is equated with poverty, lack of education, lower
caste and "migrant” background, and do not consider them worthy of
humane treatment. There is a prevailing attitude in our society and among
teachers to judge children’s cognitive ability based on their socio-
economic background and personality traits. In the absence of social
control or enforcement of child protection laws, this results in a situation
where adults, such as teachers or parents, harass or abuse children just
because they can.

e Our society shames and ignores victims of violence, especially when they
are children. Parents blame their children for being corporally punished.
They do not believe them if they report incidents at school that do not
match the parents' own expectations about teachers' behaviour. Instead of
reconsidering their assumptions, parents dismiss their children’s concerns
and do not take them seriously.
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In India, the notion of “spare the rod and spoil the child” is widely accepted, which is the reason why we can find
the practice of corporal punishment in most of our homes and schools, regardless of socio-economic background.
There are several reasons why parents and teachers corporally punish children, and one of them is that our 4 E®

0 4 AM<EX<A0-fxaE2 2 N O < 2EAMO éEnsNo0 A NOD <iO- 000 é- A &ii O <There is no difference
between corporal punishment and of physical or mental abuse, except the intent or pretext to punish. The large
majority of Indian parents and teachers subscribe to the & QEG <6 <fi2<E 0- @ -A &i O <&z (Ga0Ead
N#Es 6 O<  Zhat it is good for children and helps them improve their academic performance and their

behaviour, and that children will turn out spoilt if they are not punished.

Many parents believe that punishing children is the only way

‘| don't like being punished by the

to make them understand their mistakes and discipline them.

To make sure children excel in their studies and get good teacher in front of the students as
marks, any means is justified. They also believe that it teaches it makes me feel insulted and
children values such as respect, obeying the elders, humiliated. Teachers should
punctuality and learning from mistakes. In our society, make us understand our mistakes

'N#Es 8 O G A2 4A-ixddE2 - A & O < That is why most
parents approve of school corporal punishment and often add

instead of beating and scolding
us” (girl, 5th standard)

more punishment when their children tell them about it.

There is a huge 2v200 014 &2- BC:20NG6 eAfi0e 0 4AeW5 O EO2 N&4 CeelEsA  EoN0O . “Mild” forms of
physical punishment, such as hitting on the knuckles or slapping, as well as mental harassment are not recognised
as violence against children. Parents and teachers are also not aware that even “mild” forms of corporal
punishment are i20 @A < EAGN0O 4 A <iand can permanently damage their self-respect and behavioural
abilities. This gap, which is biggest among less educated and socially conservative sections of our society, makes
children more vulnerable to experience corporal punishment both at home and in school.

When parents and teachers subscribe to the idea that corporal punishment can be justified by certain alleged
benefits, they A 4AE4E0EO& <iO&G eEi6N 0&fi<4 Even if corporal punishment was an effective way to instil
discipline in children, the notion of human rights forbids the use of it. Our ignorance towards child rights is
grounded in social norms that 00820NEigN0O 24A-0 - GoX! &< -200 <4who can do with them as they wish.
This also explains the large number of “bystanders” and the low level of social disapproval when children are
physically abused in front of others. 85 O EO2&26 4<EAGN0O #E 4FNDCEN2 Y2 X 2<<0%hat outsiders have
no business interfering with.

We as a society EO@UO<fz<<i00200% NO0Z4 4v< -A & EioN0O Hor example when they misbehave
towards elders, use name-calling for siblings, ignore instructions by their mothers, or when they have not
completed their homework. Most people agree that it is wrong that a husband beats his wife if she argues back, but
firmly believe that if children talk back to their parents they deserve to get beaten. We do not extend the notion of
inviolable rights, such as to be free from violence and abuse, to EigN0O Vi R00<i0O 4<uA GRE 02 é Ad

2 N<i®nole 00 &N 00-0 <05 , not less. We have not fully absorbed the idea of child rights as human rights
that must be respected by everyone, including parents and teachers.
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There is also a VvV BRedez- 2 86-200 42 N<OEAGM42E A<EABN

NOWO - O0<2 N "W O <NmEs 6 O<CE § AG4 Especially parents who only

enjoyed rudimentary or no education have little understanding of child Punishments

development and child behaviour, and thus are unable to find age-appropriate, are necessary
non-violent responses to unwanted behaviours in their children. Many parents told for children

us that they get frustrated if their children make mistakes or misbehave over and otherwise they
over again, which often exhausts their patience and results in beating. This shows don't listen to
that parents have little knowledge about child development and how children’s elders" (mother

ability to process information from their environment is entirely different from

of a girlin 7th
standard)

adults’ and varies across the development process. Instead of responding to
children in age-appropriate ways that they are able to understand, -200 <42 N
<G EiC4-A #iA[6N0O e 0EG & EncNoO £

| 200 4244A O<iz<<ACD EAGNOO 200% &EAGU A4z NYa® 04%r “too young to understand their mistakes.”
They often regard them as disobedient or insincere, as “mistakers” who intentionally upset their parents and who
must be "cured" from doing so by means of punishment and beating. When told about punishment at school, 4<
-200 4 <6 2<<iGERGNOO  A4<i2UON O4  Oqic e VO & Vid A<eNAO<CGENCDg-A & O <
They rarely entertain the possibility that their children might tell the truth and that teachers are doing something
wrong. Parents are convinced that teachers always have a “good reason” to punish students. If they hear from their
children anything that is not consistent with this assumption, for example that the teacher beat a student without
any apparent reason, parents assume that their children are lying and do not make the effort to listen to their
children’s concern or investigate the details.

For example, during our discussions, parents told us that their children

' am mischievous and
that is why | get scolded

do not tell them about parent-teacher-meetings (PTMs), either because
they would forget or because they would not want their parents to find
at home. My mother out about what is going on in school. However, many teachers simply
beats me and scolds me do not hold PTMs, thus there is nothing the children could inform their
sometimes when | am parents about. Again, parents have a certain idea about what happens
being difficult’ (girl, age in school. If their expectations are not met, AXN  <0CE  4aC0
unknown) <iGDAR44A - <6 4and whether they match with reality, but follow the
reflex to put the blame on their children.

This reflects that -200 4N << O<iGDEiI6GNOO 2 N2 N<iGDE EQD 44006 A4 X assuming that they lie or
exaggerate. They believe their children to be immature and automatically dismiss their concerns. When we
investigated which behaviours are punishable, it seemed that children get punishment for almost everything they
do. Not even sitting still and quietly would keep them safe, given that collective punishment of the entire class is
quite common. < FEi(4- A #AACD 4<ANO 4R 0 0 2 EioN & OEGi2W A0dike € 8 é < iOE2<fi0 2

< 6606 E2442 NNA0S & EOG 4724 6 ¢ 0D 00 N4/ AXI<G 42E A<iO4AE CEX0A 6 R0 A N<iO4ER
X2 ONz&gEn<6 & Voi <00 Ei6N0O zEf2 &0 6 40 <4< 45 On< &0 NzRe Eb éz- 2X6 €2 NEOXS & Teachers
do not consider these behaviours as age-appropriate, but as an act of indiscipline or as an attempt to upset them.
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It is disturbing that EigN0O 200- A NGO  00VAO <iOxA&D0X242 0OMA < é-A @i O <Crying is a normal
way for children to deal with emotions, thus teachers are punishing children for expressing those. They also

-A & EfigRNoO /A0 <idX<O <100 -200 <dabout punishment at school. This undermines a healthy and trusted
relationship with their parents, which is incredibly important for children to feel safe and secure. BEi6N0O 200
NOCoOON &0 47206 ¢ A - 42 <A0Nx<00146 & QU0 <4A/ 61 iGID - 200 <4z<fidX200EGD ¢ 2RO 00

UA CrEG2 4 60 <id0é 0 4Aé&2EA4QPunishing children for sharing their experiences is thus
counterproductive to protecting children from harm, be that in form of a teacher, a stranger, or a sexual predator.

Teachers, like many others among us, show &<00 -2<iX 003 O=<eé 0EioN0O V&hi Y2 NA- E05 &8 éYwhich is
a reflection of our social norms that equate “bad” with poverty, being less educated, being a "migrant"” and lower
caste. Many teachers do not feel that, because of all their disadvantages, these children need more support and
more help to develop their full potential. Instead, they <0G <<i0 246 6006 0 ECG=4R N6 2 NCRA 2 &6 é V2X
In this regard, they are no different from the rest of us who tend to show solidarity only towards the upward but
not the downward strata of society. This attitude manifests in such that < Ei004 EGizUO6 O0ANCGEN® 348002 N
NOt- 346 eA/2Xa < V204 iGiD4<ANO <4z 60O A E E6 26 VEnAR4<COE24CN 04 BB - 00ANEOGiven

that there is little professional conduct to counter-balance such attitudes, this encourages corporal punishment in
the form of UDDE2 n2(?44 O < 04E N6 ¢z &0 0026 é < <i04<AND «4:E2E ¢0 A N 0& 6X

Teachers do not only disrespect students for their social

background, but also use it as a reference point for negatively "Children in government schools
judging their cognitive abilities. They tend to NGO 6 O are beggars for receiving free
EioN0O §2E66a42 N-Goe 0 2 EOE240N  <ici vz KN education and therefore meant to
A- E06 &8 évand attribute academic and behavioural be beaten up” (father of a girl in
struggles to their character, not to the student's environment 4th standard)

and background.

In addition to "bad upbringing," <?EfC04R 4 A4D- (04 2 &RX<R&A< 24404 EiGN0O gk & &d)02 N O <
23 6004 For example, introvert children are labelled “slow” learners since teachers think that a “good student” is
necessarily active, participating and outgoing in class. Quiet children or “slow learners”, on the other hand, need
improvement, and hence are at risk of being punished by their teachers.

CA04 EEOXE 4004 ve2 NAEA6N0O A vV 0<iX éfA 2 O 0O A2 ©0&< O swhich puts them at higher risk to
receive corporal punishment because “they deserve it.” In the absence of social control or enforcement of child
protection laws, 2NA <4 1202442 N2EA4OEIGN0O ECR2 A40<AOXE . Professional conduct and functioning school
governance, as a balancing force against discriminating actions and inappropriate teacher behaviour, are almost
entirely absent from most government schools. As a result, the environment of government schools reinforces
4 B¢ 2 NE4<0 E240N - 00 ANgEGathat our education policies have been trying to get rid of for decades, and

OV A EABN0O < <idom eOW D B e s O EO2<<idf2 N e<ili < Enos
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Our society's tendency to E2 OUEDS 448 4<GN &- Q- &r< 04 e O EO# 0O a2 <NEX-200 4Vvii Ez O
G0 EGRN0O 6 0OW I E5 6 E 0- 02 -A &t O <by teachers. They assume that their children must have
misbehaved or done something wrong if they get corporally punished at school, therefore putting the blame on the
victim - the child. Instead of consoling their children or addressing the teachers, parents tell them they could have

avoided it if they had behaved well and studied hard.

Parents believe that teachers are "noble," mature and wise and would

I would not take any never punish a child unnecessarily - a notion that is blindsiding the sad
step against the reality in our schools. Parents 008A40< 2E Vv OReQki O E<4 despite
teachers since they their children’s accounts, and are ignorant of the reasons why children
are punished by teachers. For example, most parents believe that their
children are punished by teachers only for academic and behavioural
failures, but are not aware or deny that there are other reasons to get
e : : punished, such as collective punishment or no reason at all. | 200 <4
efficiently if he is Vii -A<<iOEz O <iCmEncNod 2 Na@ 00E 0 ® -A & O <
beaten up® (mother 5 4R 4E <OEAO< AAGROO @ UA O 56X They should be

of a boy in 5th expected to do everything to protect their children from harm, instead
standard) they do nothing or even add to it, leaving their children even more

are gurus and | want
my child to study,

and he can only do it

prone to school corporal punishment.

CONCLUSION Risk Factors

Disadvantaged children from low-income background neither have the financial and academic resources nor any
support from their parents in their education, and particularly no incentive that would encourage them to do their
homework, which puts them at risk to experience corporal punishment by their teachers. The absence of a
constructive working relationship between parents and teachers creates another obstacle for disadvantaged
children to receive a good education free from fear and violence. Combined with prejudice and lack of “checks and
balances” to prevent teacher misconduct, it enables a climate where teachers can “run wild”, making children
from underprivileged communities more vulnerable to school corporal punishment. Government schools are not
only unable to cater to the particular needs of disadvantaged children and deliver quality education, but are also
fostering an environment that puts children at risk to experience aggressive and violent behaviour by teachers.
Therefore, government schools are a risk factor for disadvantaged children to receive corporal punishment. Lastly,
we as a society disregard children as human beings with inviolable rights. Our social norms justify physical and
mental abuse of children if it comes under the pretext of punishment, and we tend to view them as “mischievous”
creatures who “need to be broken for their betterment.” Especially children from lower classes of society are
considered unworthy of humane treatment, and victims of violence are shamed and ignored. All these are the risk
factors that put disadvantaged children at risk to experience physical and mental abuse at the hand of their
teachers.
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The boy told us straight away that he was thrown out of class earlier that day and that he doesn’t like school
because his teachers and the headmaster punish him and the other children very frequently. Seeing his friends
getting punished makes him feel very sad. Punishment is the only reason why he doesn’t like school. Teachers
punish or scold children right away if they show up with incomplete homework, but never ask about the reasons
behind not doing the homework. He said that their punishments depend on their mood - sometimes children get
caned, slapped or have to stand with their hands raised, while sometimes they only get scolded for the same thing.
When asked what teachers do in case a child cries after being punished, he said the headmaster threatens the
child to shut up or else he would punish more, but the class teacher gives them toffees to calm them down. He
never tells his parents that he got punished at school because both his mother and his father would beat him if
they find out. His brother revealed to us later that once his father grabbed the boy by his neck and threw him
across the bed. He fell and broke his arm.

"S] RHWERHEH

The boy said that he is often beaten up by a male teacher. He asks him questions in English which he is mostly
unable to answer and therefore gets beaten up. He added that the teacher does not correct him after beating him
up. He also told us that he was once beaten up during lunch break, in addition to the reqular punishment in class.
He is convinced that young children must be beaten up to help them learn lessons. The child said he told his
mother many times about senseless beatings in school, but she scolded him saying that no one would beat them
unless they did something wrong. Sometimes his mother has also been to the school to talk to the teachers. She
says that the teachers will naturally never admit beating her son. That is why she always tells him that the key to
avoid beatings is to study hard. There was no substitute to studies. When asked whether she was aware that
corporal punishment is illegal and if she would like to take a step against it, his mother had to say that she would
not take a step against the teachers since the teachers are their gurus and she wants her child to study and that
they can only do it efficiently if they are beaten up. She further adds that whichever school does not indulge in
corporal punishment, the children are usually spoilt.

'S X WERHEWH

The boy said that he is reqularly beaten by his teacher. One day he lost his pencil and went to his teacher asking
how he can complete his work without a pencil, and instead of helping him with an alternative, the teacher beat
him with a stick. Once a friend took his notebook and the boy asked him every day to return it. One day his
teacher heard him asking his friend and, without listening to what was the reason of their conversation, started
beating the boy. The child doesn’t tell his parents about the violence he faces in school, because one day he told his
mother and she replied that if he makes a mistake he cannot escape a beating. She believes that if children don’t
get beaten they won’t study. The boy is now trying to console himself when he feels bad. His mother is an member
of the school management committee and often visits school where teachers admitted to her that he gets beaten
for making "a mistake."

'S X WERHEH
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How corporal punishment by teachers makes children feel
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‘| don't like getting punished at school
because it is very shameful and
humiliating and sometimes very hard
to forget” (girl, 4th standard)

‘| don't enjoy school that much, | like it
better at home" (girl, 4th standard)
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CASE STUDIES

The boy is from Rajasthan and is threatened to be expelled from school by his teacher on a regular basis. He also
faces different types of punishment at home. He and his siblings are often victims of their parents’ anger and the
frustrations are vented out on the children as they are easy targets. Sometimes both parents and teachers hit the
children without them having done anything wrong. In such cases, the siblings did not get any support from their
family and are left alone to deal with their problems without any support.

Boy, 6th standard

The girl loves going to school and said she likes all the teachers. But the reason is not because that they teach the
children exceptionally well or make learning fun, but because they “do nothing to the children,” for example they
do household work, knit sweaters, make phone calls, or take selfies during class. The child said that in those
instances the children are clueless as to why have they come to school. But some teachers also punish the children
with big sticks and slapping the children until they are black and blue. Scolding and humiliation are a common
phenomenon. Home is no different. She said “I am mischievous and that is why | get scolded at home. My mother
beats me and scolds me sometimes when | am being difficult”. Her father has no time for her because he is out
working most of the time. She adds further, “When | get punished in school or face any problem | have nowhere to

go or no one to share it who can understand me.” )
Girl, age unknown

The first thing the girl told us about her school is that she doesn't like the food because it has insects in it. She
would rather stay hungry than eat anything at school. She likes going to school more than being at home because
it's the only way how she can meet her best friend. Her mother does not allow her and her sister to leave the house
except for school, because “they are girls and it is not advisable for them to go out and roam everywhere.” The girl
likes drawing very much and showed us pictures she had made of her friend. Her mother said that she never sees
her daughter doing homework, she only sees her drawing in her notebook. The child told us that her teacher Sir
beats the boys who didn’t do their homework with a stick, but children also get punished when they talk during
class and have to stand with their hands raised for the whole class. She doesn't tell her parents anything about
school. She would not tell us why and she becomes withdrawn and uncomfortable. Earlier she mentioned that she
only confides in her friend who is also her classmate. She revealed that she is scared of her father the most, and
her body language told us that she was frightened by this topic.

Girl, 6th standard

When asked about his favourite teacher the boy quickly gave the name of the teacher and the reason given by him
was that Ma’am never punishes them and always makes them understand when they are wrong. He told that some
of the teachers punish the children severely and he is scared of them. But the boy believes that only children who
are “bad” are punished, but those who are “good” are not. He said he has been punished quite a lot of times but he
has stopped telling his parents because they don't believe him. He is spanked and slapped by his parents often and
even with a stick or rolling pin. He doesn’t think it is right to beat children because "even elders can be wrong in
their actions." But what he has been taught by his parents is that he should not complain if teachers punish him
because they are the parents-at-school and have the right to do whatever they want.

Boy, 5th standard
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CASE STUDIES

The boy said that he likes school with all the friends, the learning and the playing, but he fears some teachers very
much. He said that his class gets two chapters per subject which means 16 chapters a day and Maths has the most
work. He slowly admitted that he is also one of those students who run away from school during lunch or even
skips the entire day because he would not have completed his homework. However, he said that there is a lady
teacher whom they like because she “only slaps gently” and gives less work and also listens to their problems and
reasons for not having done homework. He slowly recalled another lady teacher whom he says has never hit any of
the children ever since she came to the school. When asked why he finds it very difficult to do his homework, he
said that he does not have the guide book. He says that it costs 350 and that he cannot afford it. In addition to
that, he said that no one is able or willing to lend him the guide book because they are all using it for their own
homework. He struggles in Maths and English and was confident that he would be able to finish all his homework
if he had the guide book. Our interviewer recommended to take photocopies of the guide book with four pages per
sheet which would cost him much less than 250. He was very thankful for the idea. When asked about the types of
punishment he and his peers get, he said that caning and slapping are the most common and they get it at least
two times a day. He started narrating a story of how his friend was beaten on his palm with a long plank of
plywood and bled. He added that his English teacher often beats up students for doing homework of other subjects
in his class. When asked why they do homework of other subjects in his class, he told us that this teacher would
come to class on time only once or twice a week, and the rest of the week, he would come to class just 10-15
minutes before it ends. Since the students know the teacher’s routine, they would do homework of other subjects
before he enters. If he catches them, he would beat them up with a stick and spend the remaining time just beating
them without taking any class. To make up for such days, he would run through three or four lessons in just one
period and give a lot of homework. He said that his parents must not know about these beatings because they
would hit them even more. They even ask the school teachers to hit their children and discipline them. He really
does not like such punishments at all and wants more time to do work. He said he wants everything to be fair and
not blame the students in the end like it happens very often at school and at home.

Boy, 5th standard

The boy lives with his parents and sister in a very small space with poor water facility. They use public
washrooms but the condition of the area is not very healthy as there were flies and mosquitos everywhere. Nearby
their house was stagnant water and an open landfill, which is the reason why he and his siblings often fall ill and
cannot go to school regularly. His favourite teacher is his Math teacher because she teaches very well and he loves
doing math. He added that she gives them lots of homework but never punishes them. When asked if there was any
teacher he didn't like he promptly said that he doesn’t like one teacher Ma’am because she beats all the girls in his
class until they cry, and that this teacher does not scold or makes them understand but only beats. We asked him
what has been done till now about the teacher and he said that “students have complained about her several times
to the Head ma’'am and now finally she is going to get transferred to somewhere else”.

Boy, 8th standard







(LETHA YV
E A< 8420

Progressing with the community

BRL0M2 4 E® 6 -2E< 082 26 °] :cxV 006 éVeh o <elNE A 56 ERN® < eAoiCo @ AGRE D
2EEMMA < Ak 42802 NO OFfi6 € ONAR <G -- 0<A &4 e 0ERGNOD £c AOA A0 OXA24EGBA & 120 2 2-&2

+ (860 EERNBZEA< AOUMDO &< -2X2 OX0 08 A a4 X066 6266 <0-A0 O @4 E O @
-Aan O <

8R40 2Ef-2 0O EADM c AOK 66 <0U0S2282  S5S24A<6 ¥ QOO 420562 N 2 O

A<< A< & 4En 400 4< ar<02 N 2p62EQO AD24404< i 40V
EigNod 2 NAd-4<i0 O - VO EnBNOD z<ilm o ADOFO < 2 02 & 6 e
2«26 2802--0 -03<0 -200 <42 N<EAGN4z2 KN 6 -2B< <0 a eEnsNod £: 0
&0 66 OOaveER2 20600 <fin4<e & NOd< 47 V O - & Ao4ER  ONAR <G

62 @& 264083 06e<0 4 &Reoxxk O 6 2<CA EACOEA A <2<z & ONVEA] 2<6 2
6< 80 2 4BR 4f 8”420 EO ® -Aa O <b AOEAA @@ O/ 0z AOE A X
2 4 EASNA <AOE2-2E58 @ 4Efi 4 eEN®z2 NO2EO 2v200 4-0er za@&04 6 ANAR <D
e U O<4En 42 N A0 < 2-- xXG&EEASY EAOOEA A & OERGN0D 74 &4 6

2 a2 v2(BEdD 04 < W O< & 4< 2B E 2Efi6 622 N AO<CERCO<®66 62 N
6 -20</ A2 X CNAR2 <6 NaR<s 2 ECEaM - 4500REs 8 Oz NE

fe



(LETX V
c A0 6 & <Ok

~

00

How it all began

S2282  SPS24i<Bd 604204 Ov s 6@ <y
2(N0d46 & i0aAD éE O @ -A @i O <
6 O4ER 4 6E N@£820806 +}~7 A0

VO 240V - AEEZ VA Ad<NGE2<O AO4 EB

with respect to growth and
development of children and
recognising violence against them

to the issue of
corporal
punishment

to perform better in
their respective roles

6 2 <OET

0 42

EO ® -A &

Why it is necessary

« 560 ieo0 4 ew O EO2826 4<EAsN0D 2

EO @ -A @i O<#4 Bz X2EEO <ED2 N

00 26 40O &6 A0E2440  4£] 200 <42 N

< V24EOCER B & AAEEOM 260DV O CHEiE 4Nz ClEad 64 N< <OEf2 N
25 40 ON4OU® & AD é(R420 2Ef-2 NeaEs 6 O4<A O<42€e 06 & A0 (G2 <O Gl
4ANO 46 < 6 UD O <4Bf  4£c A04O 40 EioN0O 8 A <isk fiod 4< eAd428000<2<E & fi24
a2EAd O </ AE X4 AN VAO vOe A N 2.0EO v O EFVO® N 6<O2v200 M4 fiz<
A<iz<AOEASN0O VAOEG <D A- EX<idD EO 0 -A i O<#o @kWw O EOwi2<E ™1
G EAd4 2 RRoXE2 434« Az<atA/ O A/ O V& i0- 000K é-A @t O devovz << B0
NCERNON < 2A Efi AOK &R O&X|S2282_ S8 AOUES AMEXED e O ErvO ON< 08 62<0&
S24fig< O6 62<0E 0 @ -A & O <5 & AO4ER 42 N<0Z<EAsNOO 24RA 2 EC é4
04ER 4 eE NB£ 2 NV o CEE
Our strategy and objectives
<A0 ABA A04<® <BE?2--0 2EA VO<0eb<2 42 On NOD4 12<200000F << 06 62<0E 0 @ -A & O <
4<AND <«zvii AONA EO2v200 eidmo@i<d? NA V < EASN CEEEAN002<6 46 4V Eh -200 «z- 0042 N
G EAGNME| 200 4A/f 0N < EO4D 450Nk A 468U00X 8 e AO EOAOD EoN0O 8 CNARR <6 24VO 240
-0e 0 2 BO e4Efi  4E O ERCD4zVA AOONA EO<?6 N6 - 46a0RNmEs 6 O O e o 2 286 & idD
E2440  4F] &X 2 04zvi 4 ANEOO E A®ReN< 4A-- <06 - O O <2<6 éOOCJJZ <8ANO6 (4724

N-CEG 6 420 A N O EO2626 4<EfisN0O £

c A0 4<0? <X & e ABNON EX <1000 E CE<aUde
¥ OV2 << NAR B EAGM2 N-200 <4
G206 -2B< eE O ® -A @i O <

2 (AROEO G4 6 "W O < &4 N4

o ¥ 0400 < -0 WNO<CEAGM2 N-200 «4
Vai 004 AOEM < 4< - 2EA4D & EndRNod
2 NA4D- 450R#Es 6 O OA (WA

e ¥0-2 < 2ad2v200 42 NEXG O
OA 6058 ONed- &X
OeoEd O<2 N &< 4 B3 Efiz 80



(LETX V
cAOV O

CAOUMS & <fi2<E N# 44Ef 4R00& 428D0- 2EOVACOOERGNOO B2 G0 V&hi A<é0 é-Axa2 2 N O <
2EAME<<i0f2 N e<AlD <G EACME A0 AéA AOV 0 VO4BD < 2 Ot s 2 03 &XE

¥ ONAR OCEAGM 2E A< Gs2<D

TEACHER O E4 éE 0 @® -Aam O0<2 N
O 2EQMO < 2N - <A 460U0NHES 6 O

WORKSHOPS &4 fugc £0-0 < < 0?5 6 & &

U wed EGeUNG i0&adN

¥y X #8004 6 NAR<D 2 E<aUBss
Vaik U0 O <4 4<AN0 «4 STUDENT

6 -0 WDAGD2E83:X< EAGN0D2<6 ~ WORKSHOPS
476 4VEh <G ERGMz- 0042 N-200 4

cCAOU A <OO4i0- & LD O <4ER
HOMEWORK  af0 w2 - 66 shncmn v 0 25

PROGRAM ONGOA 2U aN-A &4 O <é 0
6E -O&On O/ 0A

<f0 Aéf 4<000<- 2Xx42 N&0 A-
2EgBEN -200 4 &G0 2E AA
on AOEA < 4A-- O<<iCDERGNOO & AWARENESS
N6 Ve A<l O< & 4

COMMUNITY




¥ 00 E A®e0-200 42 N<GEN(D4

STRENGTHEN <V 0 <&ONG06 4R 2 280

~ <.. e +< e ~\

SMC (3 E" o<<(1)4 f\~ £= 6 -0 W
A0A E6 6¢é e<idm4En

¥ OE NAE<4 B¢ OMGOER 6 ONO

< A o N<iORosme Koo RESEARCH &
ek A< ON< AEi  E O @ ANALYSIS
-A @i O < eNerNL <adN EnsNod

Guidelines for
iminating Corporal Punishmy

¥ 025 <0<106 - O 0 <2< in Schools
POLICY 000 <- EXeANOO M6 4En 4z

GUIDELINES 0 -20eA20<i0 o o s

|A & O<\ 066 O ?

National Commission for Protection
of Child Rights (NCPCR)

(0}

¥OV2 <46 EO ® -A@n Oc<
< EOOCE & &CN24 U5 O EO?2626 4< RAISE

EicNod 2 N6 68<ONCE2<D <0 AWARENESS
MAOA0 Aéf 4 B @A

ff



(LETHA YV
2E <0 42 NOO4 ACEOM

Corporate
employee
engagement

:ZEGG@f@E 0 ®0
4 E3 04  AEGEX
2 E<gBEN

Social work/
development
institutes

State Child
Rights
Commission

NAE<0MCR OEf 2 N
4A- - O< A02EdEN 6
i0&adN

E EOG 40 AOUAESERX &
iOa4Ad2 N 4CGEAD
4 YV 4A- - <&

8 W Oc«<
GSHEF S\EX3GRW

Schools,
principals and
teachers

Education
sector
organisations
’E @GO €0
v Ned2 NG 42
2 N- 0o ACEM

cA026 & < X< 06 620E0 @ -Ad&mi O<a0 & UD O<4ER 46 ; ADAB® ZEA<&® 2 4B 4
6 ENgEc <iatd OUC N<z o E A ECO a0 ACEDM2 N24404 <2< EO
NG XNs <AOOE 2 02 240 & - 4500ER2 606 ERoN0O & dudE

'Good Student" Curriculum
2 &2 e 0E NAEG & @04 67
NAER G 2 EQUBE4 Vel EfGROO <

6 -0 UWD002<6 46 EAGNG €A

Teacher Workshops
2B 280 & 2008 4< <®B o NE2<00-0<E €0-200 42 KN
G Eid4 - 4300N#Es 6 O

Case Handling Protocol

CE< NEA O<2 Nod N<

<ER g A e 0<AC E2440 OENO 4 MEA EO ® -Aaf O <




YONCLUSION

<A 00 0<hz4-0 ULNCN AOO NC4 V&fi 6 4ifi<o < AO-0EO  e4En E O ® -A o O<6 EN® A V&
b6 Ad< - 28A0 ADE2440 4NM- 8064 G822 B2 7R V 6 -20<EA20A 2086 2 ONERGNOO Ow Godd EOa2
fiz<on @E<04 2 OO0 WA CrEQ2 Ni V& 2 <0 &00£nO& No e4&00R 20 6 é£ 6N0O & \Y

4 Es CE EA2E 80 A N420o<<ilD @2 NGO NAR<s @ 2- 4566 esWRarNP <ed? N<iad

vV AN &N 004A-- 0<2 N 00n0- & <l <CEAGD4 <2 <0202 6OEABNE A<V A2<fiz-- O 4/ AGD
A0 -- 45CEE 4N 6E® & A0AOCN EX <A <G EACMZEAGNOO 6 & UDD O <48 4200 O < X2 N
-AXAE2 X2EAAONA 2 RPoXE2442 N<i0 Ashi A<iCD O <0O4Efi  B000E < v 6K2 NEOA? - Axdd2 2EA4D
24v0 24U0E2 AB O EQR0D-20< e<iCDARPBX4EA 0 A<D CEc A 2 < O <& <6 AX 6 AROEAGNIO 4

i zedd i< 4<-200 42--0 WD éE0- @ -A & O <2 NAAO&<O 40UME

<

<fid0r4  4vixi NG 0aCeONAEASNOO 2004AECEN< E O @ -A @i O <EX<COEOMAzLD <ise< N
VEi2BRNO &-e 0 2 EO 0<AGDEM2 Wb ACLE 4G Nexat <D V' 6 E ORE 60 A NE Ed ANvan <0
60 2 ANaRr<s AeknCm-200 472 NED é-20< il & < E A &X<di2< 2 B0 uA GrEOD
<Ab O EOEX<CGENCMA U0 O <4Bn  4RE<24R& EOOCNG ¢ 60 A N& OAAXx4d= 2 N O <@ 2EA402<<i0Onz N
e<CEAOMMZ6 4<ON &-0 <0E<b 6 EAGNOD 2626 4<6€ N 24<Xxz A04 E® 0 42 NEA<A00 éRNssods20Né 0
Enclod Aox<02 O U O <6 Vidi M- 6Ee XE[oNoD & VOO E2440E00E 4NN A V OiX &
AA 2 O00C®< O <2 NO46XECE OUEd 4 eE 0 ® -Aai O<2 N e 0 4 é2EmMCEcid@E<<fiz<
EO @ -A @i O<EX<PEAGMA N0 X4 EABNOD 44060 2 N 2 U0 6 <0 2 a0 O EO242
2EEQ <E OEGR2 b A0z&OON4 6 < <iQAES MAXED e O EO6 AOE A <OXE

] ficee NE 4 A< éEO0 @® -A & O <2 N&d2E A<<d O<fiz<VO4<0<2E<d 6 < 06 6 20t - ®E<ED
& AO4ER 42 Né& A0f  Oufe¥ O2< 82420V AN 8 0< E ON® X6 UsOX A< EO-20< é<itn Ggé 0O<

2 Neeetd2v200 4 e 0 <iet sMACERV 02004000 A42E A< AOEABNOO ECH &6 A0EA<AOEVO Ad<- 0 <E<<di0

O WwoOEd VA

&0 82BGEE 0 @ -Adan O<&® 4EA 48 AOODM-  4AESEX242 4 EOXA



&RRI \
"N AN 0ERA\ O N éX

<Asr0d o<f@h @i <00V D EX é; Asre®? 4ARNarNe <edNARSN0D Ve 4R E o0 @ -Aan O <2 N
00 @E< Uiz 2 OO0 WA OrRECGEAD ECEa@< A N0 N<d- ?EdED2 N<adNoautns EGis N

4B E O @ -A & O <2805<0 & Adt-20<cEA2080 A-  eEnRdN0O £E 2NK6G 2 A0S 4@fi<V2 <4< 6 680
NOE2<®)  <AO-PE<ED 646 E O ® -A o O <6 siOVADE <Ok ew O EOG ENBEV V'BE O

A A 5EN6 E N® 4<0h8e OVEA 2 X<id 842 Né&wi<e 0 God4A0BL 2 (PEXE2AMEE @Bfi< e<fidiz

EO ® -A & O<#tAdA?z X <-OECUN< EO<CAE®ReM<-0 EO £ ¥ 0400 < fAdh dfi<fiz<<Aidt
-OEO 6 & #ONoe2 N<iz<4Bi E O @® -A a O <242 -0or4a0e 0 8B O BEO2826 4<

EfoNoO Afi ANEQRA 2«0 énAeOE ED & 0 OUOXE A & VOO NG 0aiN 028A0 <2 Nid EOé 0 A0
4 EdDX2< 208CA

fEAR EO0O @ -A & O<#2 4aE40< eWw O EO26206 4<EncNoO £fER 2042 N oM 0ER 0472 NU B2 EX

g2 o<t 422 Ne Un O <2e0 EdM2 UD<OV oONA2UWOE NAEN A G0 A42 N6 4@n<en ouG O 2 N
4<ANEH U0 <0- 24<NCE2 NUE AOAUNO EQé 00 Cez<aD0CE4 e O ED2626 4<EAoN0O <0 - AX4E2
2 N O0<2 VOE®&24Vv0 248 0<nGDEM2 W A0 UoVviAO o6 é722 N<ido - 20 4ée 0& o6a8u2 N

E A &2 N4 EdDX2<2080200V0 "N EA O <ONEA  4< e<i04<ANEzin VOUze EAM4 E O @@

-A o O <Exeolsalm oe 86X O EdmMz<i GrvisO<ntnOa 002 <aOX&v O ouG e E O @

A @fi O <ExX4En  <OEACME.s- OE8 X6 EN@zVAOO- REEOHDO aNO d&24Ef E O ® -A @i O <&
2 A NG o 0EACN < - &£« GO A2 ULDEGD X2 &V 20800 4<ANEA VAR f2 UDAR 0 AéR X &6 < 4EA
EOo ® -A&n O<& Na2ud-0 LNKANWL AZE OB 4@fi<M- CE3 X6 < A0 28 &ANO é<ib-0 EO £ 4 z<a(00
A2UOEQD 2 A2 NeA e4<ANEUVaEdi2 & EAMd  EQDd 0086 424AER 24 KA | eN4A 0" OAEA Vv OU0Z

4X4<0 2<EOUG 0ER Vaiz 00N@00 < Nuwdvy  EQ=6 E A &4 080 A-4 éEndN0O va 200
-20<EA20XUA OREOD< 4B E O @ -A @i O < EA0D <X 2E 6 £ <1 Aeh <i0e284fi6 4<ANXEX\ ¥ "
O x@mz2e 2Nz 03 NX 6 N2 <N <2 <EMNL 60 - A 0002 4 4@ &2 <LP0w<d EQVED EQ<6

E A 5EzE2- - A fiz<A B < RRXAOOUG OEf 260 Re Az4A20NX- & CNA-  <AdEA® 00 o< 2 (42
&< W< V2oN42NN0dH46 & it v CNede2- EX-0 UG € 6 4@fi<o < i V RKarNe < edWkEnsNod

6 A AoAe? 2002 &0E<NEX<AO- RE<ED éE O @ -A @i O <6 ¢ L0 O <4Ef 488

¥ On2WE NAE<N A0/ A2 62 ADOUG OERA E A sdnvi 406 fi2ExR <4 @er<N< ; ACRER &
fifn4e<M2 Nvahivia  vORZUWDOM<D & 0A4<ON002<6 476 4 <0 Aéi AOE A &XAZ0 6 & EO <00ue¥ O
A2UOV 0 ONVed ERoNoD 2O N5 ee U0 O <4Bf  42<i0m-200 <42 Ne U O <48 <G EAdM4<

8 U<z Ot OV G0 EVanz N2<oalM< V2OUE O @ -A @i O <A

ft



BEGE0® 070 O- 2xX2 N-G4 2 ¢ <oudv4Vah EnsRNod
¥ OfzUD6 U<z <N EASNOD 40O oD EMVERi4EA E O ® -A afi O <0 Aéf 2 4A0UX V& |, » ~ERSN0D
2 N33} -200 <422 0 O- 2xe0 A- ONDExO? N 4AEAQ AO <NCE0ERV &1 » T EABNOD 2- 004 2 6 <OV AV EA » f
EfoN0O 72 N<? 4E0ECN 6 <oV 4V adi ~ ERoN0O £; 0«6 & 2EEM4 < EAsN0O 2 Ne osau2 N E<66 é
-0 o6 @ <idn-200 4Vv24002<aOXG4AXNAO< A0 €& 6éV 0 V&is < 40E A &Y 06 lON
ot EABN0O 2eNEQV D .2 N~ vi 2O Né U0 O <4Ef 46 <0208 < -20<E62<06 2 £ A A0 O
- 2X40M6  VAdEn < - 2E06 0-00 &t & er404R?2 -AOE A &XEO <002 NV24@Esae <CNEX/
U A Oz O eviadn CN<iOzE<alX?2 N<d <100 E4UN2 N< U« AO0 O- 2XV246 68 <NEX?2
ETE® 6 82EdmlXVan 0 ECE<aD< VOE 02 Nwz20 A% AOE U426 Vah i0OEisN0O 2 Nedd
GO0 A0 -- 0A X< @ B30OVER AD4eee? NelE e 0ED20 A N<AO £A6 EO <2 <A0EASN0O

Ov B AOVOEG? <0&<-20< eiOEOE® vesiz O XEOwb< V X Avg2  O<iz<at UDX
E 8 ERN&e<iOw25 2-;2 & N0 vEO24 &< 6 <0 NAEO<O 40UMEX 2 ¥E2442 NVAGO
AKX a02 N4<ANZEXNO <6 & <id4 A N e®o A40 & idn® edd< E2-£iO@Esae< 0a4<NO 4@ N
A V< AMO<iCiD® eC4E2- 2EE ONG &6 < Naatnd <6 4<0AE<6 4° N5 6é6° O ov @edes 0 2 ®6 °<A0dD
08 A0® e44 V Xx2 N4<Q &6 40 éE2--8¢é ée<iOn? N4£E« 0 Aei idten ONDEHO A0 0 0En G4
820 CN<i0en 2«0 <6  e<AlERoN0D 2 N 2RO &<O < A06 4<0AEG 4E2008A XEE <i04CE N-20< &
AOECET z<ideEsae< 4 <Ad €202 -0 4<2eb< 2 <0ERsN0O < 47 VER40<0m< O < 04n2002 X
- O 724< O2OEEVER 1080 A-2VEd 1026 < en0idn ebc< Vv @ER <002 N A0 0uCr OEA CO4E

&N AOEC B0 nz<i04 0e0 A- eEnslNod v240 e2eCNo 0 26 2EABX e<A0<CGERQY 4<AND <0 O- 2X
VAGOE <fi-204V0- 2XONEXERSNOD £c AOE NAE< 0EGs2 EXOW 26 6 &6 i0O2E<alxX2 N V &4 ANEO
-00e 0 ONEnO4<AND <4 v 0Oedd <iGD4ED 200 4<hi0 Aei2 ® N 40C0E6 E240N  Efs4aNevY & 2
40080 V &1 40007 4ED 206 AVO00 22 N0 O- 2X4du6  ECe2 Vo 040 206 VidD4aN0 4B O<

Efi <2 e N O<idmA O 0 £c A0EDNOUG OERC4 O 4A0CN <fiz<<AD0 O- 2XV24E RAE<N 6 2
&80 NOU 40 45000V2 X206 EANG 6 E i é42 NE X400 X6 <i02A< 02<aD0 O e<iO<CGEACE &0
E -O0eCEn4D 200 A0OUCOEACGD424 ON<AOEABNOO VAOAD A04ED H4izNiz--0 < A0 6 08 &X
2<4En 2 N@d zvAadadn < 4<AN0 <4 420N 46 620 O oD EXE AO ONDEHOV 24 00 & <N &6 D47
Vit 4 AON&EA44  e<AOEAGNOD 4- 04 2 Ow oD EA V24 E200A X eARNON EX A04<? &7 E2 A<H A4 X
O E AR&0 & 4nXERON0D EA< 8 ReA <iz< <2 &a<i® VOOO0BRX< E  Oé 0V2OoNE« i0 Aél A<<iD0 O- 2Xxz
viAd EAsNoO 420N <G OV oD EMVERE 00 @ -A & O < AOU A <004 NGE0EDEON <O EABRN0O
EO @ -Adi O<24660 2E A<iGWwV42 N-20<EA20X@AOX200 2XVaEh 62 V iOXedD 2E A<az
VAOAD X V2 <&k< E BSAD 0 <2 NVA2<0BED 42 NO <6 4E0 ® -A & O <oma®iNs id £
" 6000 eE -0 &0 é <n0- AKX e<iOwrV Reevs2s AN <AOERSNOD 2V OAACN idt - - 0<A &X
< E 4 rO506e0 26 -0 ULNANEXAOEASN0DO 2 NONAR OO 2E A<E 0 @ -A & O <6 2 EAsN
2..0 -03OV2XECAd V242 E 460 AMANCEMS 78800 <fiz< 804204 -00 20X8 <0< < O - VOO EASND
<0 Aél A0CE 0<2é28 4<4Ei E 0 @ -A i O < << OO 6 Re< - AORXE

iy

<0 Aéfi -04 2 & <DEVAVES « f ERBNOO 26NEGVAD , 2 N~ X304 VO DA 6 U2 <N Viz<i

A dAO2E A<CER EANVER 00820N< E O @ -A & O <2<4Bn £« <iet O Nz<n08 <Coudv G4 éa< NaN 2

0 Or 48000 6 evE U6 & AOERBNA NO  é-fd-0 &GEDEA 4<@ E42 Ne&dD6 é4< veoN44En 2 N

i O/ 0 6 -20<cEA202VAGHCD AOEASN &1 422 00N &2 - 20<EA 20 <GB 0@4endfiz42 U ABO<CEATD?2 N
ViaXxeX- 02 No&4 460E0 @ -A & O <c@dqidxed?2 xeo0 e0E AreD O <EXCEACMZ2 X4A-- <
02E6 4<¢ O EX-200 <72 N V A0Ef6N4- O N4 iORex2e4En O N4E: 0 <aOERsN: 04 404 NAG &
<idt B0 2 NG 4E000 6 672 AOOUGROERG4 id VO < < i@ NGO Govd < EC0<2S auAME: 00w - Gr<figh B0 Aéfi<
2E A<<fiz<2 EABNBE 00 ® X-A #idNée 004 4 erky NaotEos 62<6 7 0NAO< NoRESGXEE 2NNB6 <
-04 2 5 <oudvazvOonzUud? 4 AAN~ <@ 4E0EN 6 <Coudv 4 vadi EAGNOO <2<V 00 E< 6 CN <0 A& 2

G 0a0 4A0UDK 6 ; ACRER £



EA480 A- NMEA446 42 N4G4 2 B2 O 04048 Vs -200 <4

¥ On2WOE NAE<N é EA4 80 A- NatEA440 42 N2 434 2 B2 O RROONDOEROV &R » T -200 <4 éEAsNod Vv
2O Ne U0 O <4Bn 46 ; A0AB® £i0 ECE<aD é<idé EA460 A- NHEA446 V24< A NOM<e N<i
-0 CEaD 6-200 42 N<iCmo OB EO0 @ -A & O <0 AéA P05 A4/ ADMB 4 <iCD<X-0 é
EEA-2<6 7 EL<RED 7ER2 O et mie<iX@EGQVhiz<v2 x4 adx2N -<< RaEs 6 OndmErsNod 2 N
Enz O eddxo U U2 Nviz<200<alm-0u-CGEald E 0 @® -A & O <£<n0 Aéh iat4dM6 vOnzWwd <
X626 ONG 4@h<d < -200 <4¢o6 NaA2 UOV4EA<2 4 6 < A V AOE A 6XAi6 42E A<AOBUAG <0
® &0 e -606 42 NaNG4z2 NOB E 430 E&EU?2 NP <6 4<h2<OBd <0 4 eEOE™?2 Nl
Ow D E2 N- RE<GEXE" A0S & i0é EAAe0 A- NBIEA448 2 A0 @DN 0AC 0ERODA 6 U<z <N 6 - 2 O<tEA 2 0A/ iz <
EDEA 4<2 EO4 2 GR200 «4AEs 6 OGO ERSN0O 2 N6 VAz<é 0 22 NVAGAD idx4002 X CelE4 e4AER
NHES 6 0 ef: Vo e i0e EA4e0 A- NaEA440 4 AOAU A <OOME RAE<ON? 434 2 B O R0 ONDEHOV &
2200 “zvEA A0 ECEAN< A NO<e N<id4 Bs " CE EEREe& AN éeide oxxild @®r<6 -2<0 2
EEA-2<6 7Ef2 O ed AKX @EDOS <Alid Ezviz<0dd ACEDM AdX 202 62E r<iCind E OOEE fdt iz 4 EQD
-20<EA2OXAA0A < A NOM<e N<iOB E 02 NOWO NeA0d-2<«D 46 @ osauzuA OrEssan 2 N2440472 N
ACDAG 12 NONAERZ <G 2 46A2<6 72 @VAER-0 LNOOMO ¢ 680 26 é0 E2<Gé40d42 N
A CrEsxEn i<k - 8 <MA<2<ANM < V204 B O EG2626 4<EfioN0O £

O =

Eéeo 2 8 <oudvaz Neo A- NxEA446 4 Vet < ERdD4

¥ OE NAEN €i00060 A- 6 <OUEV4AVERd << ~& U0 O <4Bf <CEA0M6 ; ACACR 2VEA 0 EGEaD
< ebciCmudvs <OauAd2 NEi2 O ed idx@ED246 U0 O <468 <CEIC4z0A40 éE 0 @

A @ O <2 NidD EL<RES A 0 A0&M<d OV VO40NVah O<CERGD <i0-00 Es2 ¢ &rEdy
< 0 4p0042< AD<CEROUYV AN <0 A02EdBX?2 NE24A2 XO <DA0E U<t £ &02 VAsGf
CGEA4A2N 8 ONA42 NVADD 0042 A2-- X< NHMEA4E: 00 <D<y &0 A- 8 <olBV4VvO 2RO

2.. < O <4Efo BEOCEAGM4S 6 UD O <4 42003 6evaiz < 8&N 6 vV 0 2 N200 &0 4AE CE<<
EosdEs 720660 2 40t & eiOE UW#r<s 2 N<ide EAMd  <lD-0EOD 42 NEA2 O eiz4-0 WD A
CEEa0V2X< 8 68 <ONHEA44S £¥ AGO<CGERGA VOOUIX&D NX2 NVOE o6é< A6 <Coudv doazv Onz o
00 266 8N AE424< A V QARA AXVOTF&aD <iz<fidX VvV vO200<id%;c -0- 02 N 2X&0 fiz<
vVOVO6 <0ANG & 6 <AdH EA4D OM4E

CAOOUCP OB 616 Ud<s2<B6 64EA E 0 ® -A & O<viAdn®ze 0 ew O BEO2&26 4<EAsN0O 6 edEN
A A0 EX-O- Ovi 20006 2- 4606  &2A<i 06004 OF<2 N<OA4<E¥ 0 6 é V& EfisNoD VA A2 LDEGD
ANAECEN< B O EO®2 6 Atnd <XNastA< 2<0z2 N AOOMG OEACHM VOO AG Ad< E CE<fe< 5 80
V& Ed<- R E<gO4< RO & 04AER 40 4500040«0 e4fc it 6 E ANON <fiz< AOAJ A C0uv @O -0 2 K

<@ 4-200 <vV&i AOEABNOO 2 N<fidD-200 <42E A<<iD- A0 40 & A0OAG OERizaE< 820 <Al Ow Godd EM
2 NlBV4 EO ® -Add O<2 N E<o (N<idwoée o ONE 40 << EOs <oudv ORE

¥ O244A00N2 A06 OV O iz<<fiA 04 2 NO284A/6 EOOG<NE &NO @ Xe¥ O-0 UGN 244A® EO <2<
O e85 OV N <CEIG42 NERGNOD V6 V 2E A<GER <id0z< O 4A00<iz< 5AGDERGNOD 0

G EAQMA 2XEEQE 40 AD EEc AOER &N <O oddX &/ A2 a2 <a DO 0ER 6 0 2<4 V GO 0du<0aECN <

EEG < EO2EaBEU VER E A AOEASN0O 2 N<alm-200 «4f" AD< <id- 0/ A2 6X eNARR<6  <Az<<ildX

iz WD OCECUON i 2 EdaX < A NOd<e N/ A<  28M2< 0 N2 N< vVox0200 8 &ONE« Aicode 0OV OER 40<

E NAE<20 O-2x2-04 2 6 <ouv42 Né EAMde0 A- NEA448 4< E O< AORe<E



<fiOEGs 6é eOEN2EalXVaEA EAGN0D A0 0UCG OB 04 00 AUN <D 2 44A® EO X< <O <A0<0A<fiz?
-PEEOM2<24-0 WD < EOGIE<dNE 0 E<25 6 & OAieA 2 avOd e  EAsN0D £« Ads <oy / A<t 4V 0O
-0 "0 NNz NE24CN A0 4<0AE<AOON 6 <oy eARNCEV RO A0 DN 0UG 0ERC04 VADOE 42 <X & 05 é
@<AOERAsN0O vEO&Ds 62 XNaod42 N @<idXvEodOVve 6 é < NHE 400 Ow God EdE] AU V242 XERAGN
24 ON< NHE 402 X<fio & 0E <6 AOAOE U426 ®MonORO<M E e RECE

cBlEG e 00 O- 2X2EAaRVOMRUWE O< A0E EA4D <2<AO0<CEACD 4<ANO <4ED 206 O <644 O
NEFEA XEE U Wb & EASN0O 6 2 8A AWDEAO<2<NO &42A8 O <46A2<6 A ANBO <®A 2<OUES &N
EAoNOO 0 0 2 &0Ww O EOS 2 V2X<i2<ERAGN0D O X2EgéeWl O <X 0 & £¥ OA2WDE EANON «iz<vO
Ve AA00 O- 2x4e 0/ A2 R<AOD0NUG0ER - A 40 XV & 4ED 206 4 fiz<N <NDCE<X 002 <0< AOE2440
048  OW 6D ECE

V42 2 Ne<e /A2 X2 NRe< - A0BX - C04- CE<dD&f24-0 WD NaaEA <é 0 A0 OOUCR OFR 4<2 @< XE C&<
Re< & EndNOO z2vVaEn A<-0 LG & 0 Va2 X2NUEO A V< K& Ve 400420 <6 42 NEA2 O 66 é
45/ <g 4x0- CEd XVviO <0EfAcNga OONV24 EWb A4d2 NGax< s<aiextE: 00O - G2k XA2400 0D é fiz<
i O 0V ANEOG40< E - OOVah 2 eAMNDE  viadh AOE AN <2& OREc A0 0UC 0EACD 4Aee <N
i2<AOE AN 2 02 OOV O 4a0-7/ < E -xzé oVidEn iOERON V24 U0X 80 <CA £E B4 6 O<hdizVv ndnd2

Neestod EO6 2 EfsNg @i VOUD4 2 ZzECR2AD 8r4204 26 6 <odi<dt< O - V02 N4A-- 0<ERsN0O A

<AB0d B <&@ <000 e UG O0ER 62-72 0B &-0 UNO2 4x4<0 2<E2 NE - 0010 440Uy ez

80 A-4 eNarRNLr <elNEfoN0O Anz<e@EOn@idom < O D EO<fiam<x-0 e O EGEA VAL z&N &

-0 UNOG 4@ii<o < O-20<EA2060 A- éRaNL <2eNEAGN0O 6 <i0ed em®- X &; ADAG® £« Asd 2EXM A4

< 02 0ONEEDO @< NV  A0- RE<E0? NNOUMEGG NE 0 ® -A & O <<fid2<«<AN &

<N OR CEON ERoN0D 2<iC-200 42 N e<CGEACME Adt eI A40 NE2<6  24< Viz< CEnz & 4200R006 & i

E 5ANAD 6E 0 @® -A & O <6 A20<EA20M0«<B 842 NEX- CEB Xx2ViAz<200<i0O0® @E< M <iz< 2 O

ECD<2 6 €0 A-4 eEnsNod oduan CrEO<iz  <i0uERVO[ZUD2 6 RO i A NOM<e N6 e ée<nd- rE<E0? N

Noalb4 eE 0 @ -A & O <6 040«<6 8 VO200EO<D O Ag - ON< aNO <X 46 620E 00026 48 <0

40«<p 847- 0 UNON fi2<B2A<6 #2-- &NVAO ¢0 Or a6 6 & A0 No e4t« Adt Vo O 2EQAM< RO 60
000 ka2 N 000N 447- 0 LNO0OEE< 280N E A aen? N< Rue 6 EO aUeé o

CEIA< A02 0 2D O N4E

<AROD 0< 2 42 &MU<4<O 6 < <t NDOED ZEX 6e6< 2-20<¢EA2080 A- eNarNL <elNEAsN0D £¥ O
AN 00206042 624V 0 24<20O0N UG 0ER 6 < EQDO E Axadno ONGD< A N0 N Vv A0 082
E2 eEO0 ® -A & O<E2 EOCEEOXs - O O N <1080 A Ne¥ OnzWd2 E0 2NA ROM<e Ko e e<id
0 @E< udiz< 2 OFEAsN0O 6 ENg 2 NO4abvatduan GrEO< Wb O EG6 EANG & 60 NOozRNaw EsoxzOf &

2 N4 E3 E2E €0 A \200@6 2- UGN ESEXZ2A 06208 EA<A002 N <A04EA VAULzVO OGN <
A NO4<e NVAdEn é<i 40@E< 04200NGEma2 N v <idXo QR E<van G ER <iCoeyY &6 03820N< E 0 @
A O<geodw - rvO vV fi2<d @02 E A 08U A0- RE<EOs &0 Noald EXed Nfnz N4ome
W O EOG2820 4<ed EAGNOO £« AORe<2 6 E N@ 6 Na2<zfi vV OUz<hiz<eO NOOMA <O 28 6 éA0 Ed & @E< OF
EQ 2827410 aNfeM2 Nf A OFRZE 0 ® -A & O <at 2080XNoaD EXYE 400 <04 0 50
8 <0 0026 4 end EOOMVIEOE nB22 NA &S &6 4A80 </ A2 @&2<6 2 N<r6oé @

6 NGe20d 4<2@2--0< EO2 N 625 & a4ACE



0<iOE <On eERNBzv0O V iz<z <iMO@E< ME - 2X20 GGEA<VON < V< VAz<Omd <2 NA V
O E<xey Of2UD6 NEza DUV 424< Viz<e 04 @A<NoaDE 0 @ -A & O <2 NVfz<s EO a4 2X
APO<CEI?2 N-200 4< 22 N &EA<V 0200208 EDRG <xe¥ 02002 4 &@A<XG042V2X&
2 60 - 2EO0CEAA &x2 N2v O eoEd O <ot 40u<CEIO<®5662 N-0 <6 440 424Eh
& U0 2 EGERBN2 N&@ 6X4A-- 0<4alouEM?2 N/ A2 6X- AEENAR <D 72 éVAdn 2006 - 02 <@ 0
06 62<66E0 ® -A & O<E fic i 2 N4ER 4 X6 68<0 & AONCE2<02 N ats & 2v200 Omazv 6200
-0 iz<<O0uCr 05 260 Ne Vo 00 602 N-0 UNO 006 4@i<d A V < ROAO<nO2E WO 06 CN
A NO4<e Noe eNoalsz Nodd- 4d< Eo0 @@ -A o O<¥ 024 i -Odiz< 00-0- Ovs A RO N
A0000r EO éE O @ -A @i O <e 0-C0 Ot & <idiEs MEXED el O EO6 A04 EDX@? N<iz<<alX
Ve edxo U UNBG it &2 N4<00 A A4 A0 OX< OB 62<06£

=t



¥ Ov AN

<2 A:0
f2 22)‘6
5 <0 4@

; NO 2

&GORS[ R HKI Q1 RX

50< ONODM ADer<ANDe 0BUDX Ovia A24A0-N< et 0d o< &<0e0 A RE

Une ot <ddMa e 046 A0EDON O 0ERZV & 4A- - 0<& AOE CeAdsfz edezf2
® 7] 6@ fA2AR2 2\ 82 ffi20 22O A2 @ édze AEAGe D 272 N 2 EDSA 2022 Né&
0«22 E4AOe 0f BB fED EM\ A B2&f (h2 ;2 eAXIfACNRR |2 UQA & 2 | fi2
245 82 £

| 0656] 2 NG¥; 206 2 f2i 62 N fiz A2 SA 206 ORACDE 42 <4A-- 0<2 N&-A<E

< 4A200X A0 A4z NE O «z- &40V0oxO< A4A

albhe 7
A0
&2 N



Contact us

Agrasar

A-261, South City 1
Gurugram

122001 Haryana

Mobile: +91 95 600 63 709
Email: safeschools@agrasar.org

Follow us on social media

wWWww.agrasar.org

@agrasar.org
@kaagazkikashti.in



